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ABSTRACT
Higher education is a funding priority every state should invest in.
However, the great recession of 2008 left a catastrophic impact on how public
universities in the United States are funded thus mobilizing higher education
institutions to seek external support. This focus has led to public universities
developing advancement programs to cultivate and solicit alumni support. With
the average alumni giving rate at 10% across the nation and 2.8% more
specifically for HSIs, and more Latinx students graduating with their bachelor’s
degrees, it is important for universities to understand philanthropic motivations
among their Latinx alumni population.
This study explored Latinx alumni donor motivations at Hispanic Serving
Institutions and how giving amounts changes based on donor motivations as well
as examining university priorities Latinx alumni are interested in supporting. A
hermeneutic phenomenological study using semi-structured interviews was
conducted on ten participants from four HSI’s - two public regional and two public
research institutions.
The findings from this study show that the participants all had a positive
student experience and while some were not engaged as alumni, they still
supported their alma mater because of an inherent desire to give back and
support the institution that provided them with opportunities. In addition, the
theme of family influence and trust in their alma mater emerged as a powerful
theme for why alumni financially support their alma mater.
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CHAPTER ONE
INTRODUCTION
Background
Higher education is a funding priority in which every state should invest.
Ma, Pender and Welch (2016) asserted that an educated society leads to a
robust economy, decreased dependence on social services and an investment
back into the economy. However, the great recession of 2008 left a catastrophic
impact on how public universities in the United States are funded thus mobilizing
higher education institutions to seek external support (Worth, 2012). State
funding for community colleges and public universities has declined and current
funding levels are lower than funding levels in 2008 (Mitchell, Leachman &
Masterson, 2017). Inverse to this statistic is that to meet this gap in funding,
universities have increased the cost of tuition. Since 2008, tuition across public
universities has increased by 35% resulting in tuition accounting for 27% of the
average family income, 55% for low-income families (Mitchell et al., 2017).
These elements have led to a greater focus on generating philanthropic
support as an external funding source. Whereas in years past, philanthropic
support was generated to augment university programs, however, with continued
disinvestment in higher education, public universities are now relying on
philanthropy to help support university operations (Worth, 2012). While private
universities thrive on donations from alumni and friends, public universities,
especially younger institutions do not have mature fundraising programs
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(Gardner, 2018). Many years and resources were spent trying to graduate
students and attention was not paid to engaging and cultivating alumni (Gardner,
2018). This lack of attention to alumni has resulted in fairly young advancement
and alumni relations programs that are making up for years of weak or
nonexistent relationship building with alumni, individuals, and corporate donors
(Gardner, 2018).

Purpose Statement
The purpose of this study was to explore Latinx alumni donor motivations
at Hispanic Serving Institutions and how giving amounts change based on donor
motivations. In addition, this study examined areas of university priorities that
Latinx alumni donors support or are interested in supporting. Latinx alumni prefer
to support initiatives that provide opportunity for social mobility for other Latinx
individuals as well as providing support to students that mirror their cultural
identity (Cabrales, 2011; Cauda, 2014; Acosta, 2010; Vallejo, 2013). The majority
of HSIs are in California; however, California proposition 209 prevents the
awarding of scholarships based on race and/or ethnicity. With this limit in place,
how will HSIs support alumni donor motivations while also upholding State law?
The other state that has the second highest amount of HSIs is Texas, which
currently does not have restrictions on race or ethnicity- based scholarship
support.
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Research Questions
This qualitative study will be informed by the following research questions:
RQ1: What are the donor motivations of Latino alumni that give back to
their HSI alma mater?
RQ2: How does the size of the gift change based on the motivations?
RQ3: What giving priorities are Latino alumni interested in supporting at
their alma mater and why?

Problem Statement
The primary source of charitable support for higher education institutions
from individual donors is alumni (Council for Advancement and Support in
Education, CASE, 2019). Alumni support used to be the primary driver of
donations for universities until 2007 when support from foundations became the
largest generator of charitable revenue (CASE, 2019). While alumni support has
increased in recent years with a seven percent increase from 2017 to 2018, a
2020 report from CASE indicated that alumni giving dropped by an estimated 8%
(CASE, 2020). The Voluntary Support of Education (VSE) survey, which tracks
philanthropic support of education from year to year reported that of the $49.6
billion raised for higher education in 2019, 22.6% was due to alumni contributions
(Kaplan, 2020). Kaplan (2020) indicated that the decrease in alumni giving was
attributed to the changes in tax law which prevents itemization of charitable
contributions under a certain threshold. A recent from CASE indicated that
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despite the catastrophic impact of the COVID-19 pandemic, alumni giving
remained flat between 2019 and 2020 (Kaplan, 2021). Of the $49.5 billion raised
for higher education, 22.3% was from alumni donations. With alumni charitable
contributions fluctuating year-to-year, it is critical for higher education institutions
to understand the motivations that inspire an alumni to give back to their alma
mater.
While alumni donations to their alma mater have steadily been increasing
at an institutional level, alumni support is still low compared to the number of
graduates. While large, private universities or liberal arts colleges have a high
alumni giving rate between 45-55%, the average rate for alumni donations at
ranked institutions is 11% (Moody, 2018). Comparatively, the California State
University, which produces the most graduates across the United States, has an
alumni giving rate of 2.04% (Voluntary Support Education, 2021). The alumni
giving rate for the public Texas university systems was 3.27% for 2020. When
reviewing alumni giving at minority serving institutions, the alumni giving rate for
HSI’s in 2020 was 1.8%. Comparatively, the 2020 alumni giving rate for
Historically Black Colleges and Universities was 5.2% (VSE, 2021). Information
on Tribal Colleges and Universities was not available on the VSE (see Table 1.).
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Table 1. Alumni Giving Rates
Institution Type

Alumni Giving
Rate 2019

Alumni Giving
Rate 2020

20.27%

17.20%

All U.S. Higher Education Institutions
(no Associates)

8.9%

8.04%

CSU

2.53%

2.04%

Texas University System (public)

3.79%

3.27%

HSIs (public)

2.44%

1.80%

HBCUs (public)

4.32%

5.22%

U.S. News Top 10 Institutions

Note: VSE, 2021. Alumni giving rate determined by number of alumni who give
compared to number of alumni institutions have contact information on file.

In order to cultivate alumni and generate philanthropic support to fund
critical student and academic programs, it is important for universities to
understand the motivations that drive alumni to give to their alma mater. The
research that has been conducted on alumni giving varies according to studies
focused on variables such as characteristics or socioeconomic factors of alumni
that donate to their alma mater to studies that examined motivations of alumni
giving. For example, Freeland, Spenner and McCalmon (2015), Holmes (2007)
and Marr, Mullin and Siegfried (2005) found that student engagement is a
predictor of alumni giving. However, Weerts and Ronca (2007) discovered that
student engagement does not predict alumni giving, rather alumni engagement
will prompt charitable giving to the campus. These findings suggest that while
current alumni demographics have a significant role in their likelihood to give,
5

their student profile influences their proclivity to donate as well. While research
has been conducted on alumni giving, the donor motivations of alumni remain
fluid and higher education institutions should continue to be informed of the
factors that inspire an alumni to make a charitable gift.
The studies previously discussed provided relevant information on
characteristics of alumni giving; however, another important consideration for
alumni giving is alumni identity. McDearmon’s (2010) study on alumni role
identity agreed with the previous studies that alumni who are actively engaged,
and whose identity centers on being an alumni of their alma mater, found alumni
with an elevated role identity to their institution more likely to give. However,
Drezner’s (2018) research on alumni identity focused on the social identity of the
alumni rather than how the alumni identified with their alma mater. Drezner
(2018) indicated that “donors' identities are a factor in their decisions to give and
in how those gifts are manifested” (p. 262). Research suggested that when
universities use strategies of identity-based fundraising, alumni donations have
increased their giving (Drezner, 2018). One of the factors of why this occurs is
that donors tend to give to programs or initiatives that create a sense of
connection and closeness (Drezner, 2018; Cauda, 2014; Acosta, 2010). Given
that higher education institutions are expected to have an increased minority
enrollment of 62% by 2021 (John & Stage 2014) resulting in an increased
graduation rate of minorities as well, it is important for higher education
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institutions to incorporate identity-based cultivation strategies as they seek to
increase alumni giving.
With a shift in focusing on identity based fundraising strategies, an
important group that university advancement offices should pay attention to as an
emerging donor base is the Latinx alumni population. Field (2018) indicated that
the Latinx population is the fastest growing minority group in the United States
and it is estimated by 2050 Latinx individuals will comprise 30% of the U.S.
population (2018). The Department of Education (2018) projects a 26% increase
in Hispanic enrollment by 2026, resulting in more Latinx students graduating with
their degree. In addition, Latinx wealth is also on the rise. Studies show Latinx
are moving into middle- and upper-class roles and more are acquiring wealth
through entrepreneurism (Vallejo, 2015). Vallejo (2015) reported that the
“number of Latina/o businesses increased 44% between 2002 and 2007 - more
than double the 18% increase in the total number of small businesses
nationwide” (p. 125). In addition, Ingle and Ingle (2011) reported that Latina/os
with a college degree are a group of donors “who are in a position to be
significant givers of resources” (p. 51). Lucka (2014) affirmed this with the
assertion that the Latinx population is becoming a force majeure and that
universities should pay attention to this rapidly developing donor base.
Considering that the gross national product of Latinos in the U.S. is over $2
trillion (Hamilton & Fienup, 2019), higher education institutions should definitely
invest and adopt practices that attract Latinos to give back to their alma mater.
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Hispanic Serving Institutions play an important role in the degree
attainment of Latina/o students. Research has found that Hispanic Serving
Institutions have a higher six-year graduation rate of over 70% compared to the
federal rate of nearly 43% (Espinosa, Turk, & Taylor, 2017). With the average
alumni giving rate at 10% across the nation and 2.8% more specifically for HSIs,
and more Latinos graduating with their bachelor’s degrees, it’s important for
universities to understand philanthropic motivations among their Latino alumni
population. Research is needed to understand this issue so HSI’s can
strategically implement fundraising and communication efforts in order to elevate
giving.
While studies have been conducted on alumni giving, little research exists
on the subject of philanthropy. Drezner (2015) noted that while philanthropy and
advancement is critical to higher education institutions, little academic research
has been conducted in this field of study. The research is disjointed across the
board – publications exist, from studies published by consultants, vendors, best
practices by professionals in the field, however scholarly research is scarce
(Drezner, 2015). Bumbry (2016) indicates that the fundraising profession is much
more interested in practice rather than understanding theory and using research
and evidence to help formulate strategies. In addition, research is scarce on
Latino philanthropy (Rodriguez, 1999; Acosta, 2010; Bumbry, 2016). HSIs will be
at a disadvantage as little research has been conducted on Latino/a philanthropy,
in particular Latina/o alumni giving (Bumbry, 2016; Acosta, 2010).
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Overview of Methodology
A hermeneutic phenomenological study was used as this study explored
different individuals and their motivations for giving to their alma mater.
Phenomenological research is best used when attempting to “understand several
individuals’ common or shared experiences of a phenomenon” (Creswell, 2013,
p. 81). Specifically, hermeneutic phenomenology is focused on the “subjective
experience of individuals and groups. It is an attempt to unveil the world as
experienced by the subject through their life world stories” (Kafle, 2011, p. 186).
Kafle (2011) indicated that the call of a hermeneutic phenomenological study is
to “generate the best ever interpretation of a phenomenon” (p. 186).
Participants
Participant selection included Latinx alumni donors who had made
multiple cash gifts to their alma mater in the last five years. It was intended to
identify Latinx alumni donors who had made a major gift of $1 million or more to
their HSI alma mater as well as Latinx alumni that have made a planned gift
however the researcher was unable to find contact information for a Latinx donor
that had made a seven-figure gift. In regards to the planned gift, a participant was
identified however fell ill during the course of the study and was unable to
participate.
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Setting
The study was conducted between February, 2021 to April, 2021. Due to
the COVID-19 pandemic and to ensure the safety of the participants and the
researcher, interviews were conducted via telephone call and video calls.

Conceptual Framework
Grant and Osanloo (2014) indicated that a conceptual framework “offers a
logical structure of connected concepts that help provide a picture or visual
display of how ideas in a study relate to one another within the theoretical
framework” (p. 17). The conceptual framework of this study focused on a
collection of theories that underpin donor motivations and the intersectionality of
those perspectives. Mann (2007) suggested that theoretical perspectives provide
a panacea of frameworks to help university leaders understand the motivations of
their alumni donors. Mann (2007) indicated that by applying a theoretical
framework to higher education philanthropy, fundraisers can gain a better sense
of which perspective aligns with alumni donor motivations of giving to their alma
mater.
The theoretical perspectives that inform philanthropy are “charitable
giving, organizational identification, social identification, economics, servicesphilanthropic and relationship marketing” (Mann, 2007, p. 37). For the purposes
of this dissertation, the following theoretical perspectives guided the research in
this study: charitable giving theory, organizational identification and social
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identification theory. For alumni that give from a charitable giving perspective,
they simply want to support their alma mater, they support the notion of giving
back and believe in the tangible and intangible benefits of giving, such as
involvement in campus events or giving societies or naming opportunities (Mann,
2007). Alumni that support their alma mater under the charitable giving theory
also believe in having a reciprocal relationship with the university. Freeland,
Spenner, and McCalmon (2015) found that students who donated to the giving
campaign were more likely to receive financial support from parents indicating
that these students felt a sense of reciprocity and had a desire to give back to
their alma mater.
The second theory that was used is organizational identification
perspective theory in which alumni strongly identify with their alma mater and
have a deep sense of alumni role identity. Alumni who give under this
perspective have a deep relationship with their institution and are supportive of
the institution’s mission and fundraising initiatives. McDearmon (2012) found that
alumni who engaged in philanthropy with their alma mater had a higher alumni
role identity for their institution.
The third theoretical perspective that was used for this study is social
identification. Mann (2007) indicated that “a person’s identity is influenced by how
they order themselves into social groups or categories; their social identity
evolves from their orders [and they] develop a deep psychological connection to
that group” (p. 37). Research suggested that when universities use strategies of
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identity-based fundraising, alumni donations have increased their giving
(Drezner, 2018). One of the factors of why this occurs is that donors tend to give
to programs or initiatives that create a sense of connection and closeness
(Drezner, 2018; Cauda, 2014; Acosta, 2010).

Research Questions
This qualitative study was informed by the following research questions:
RQ1: What are the donor motivations of Latino alumni that give back to their HSI
alma mater?
RQ2: Do the size of the gift change based on the motivations?
RQ3: What giving priorities are Latino alumni interested in supporting at their
alma mater and why?

Definitions
The following terms will be used throughout the course of this study:
•

Alumni - The Council for Advancement and Support in Education (CASE)
define alumni as “individuals who have an undergraduate [or graduate]
degree from the institution” (CASE, 2009, p.54). Higher education
institutions may also consider alumni individuals who have completed
some form of credit towards a degree or certificate. (CASE, 2009)

•

Alumni engagement - “activities that are valued by alumni, build enduring
and mutually beneficial relationships, inspire loyalty and financial support,
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strengthen the institutions reputation and involve alumni in meaningful
activities to advance the institutions missions” (CASE, 2018).
•

Annual gifts - Annual gifts are gifts donors make annually to a non-profit
organization for a variety of purposes or organizational priorities
(WealthEngine, 2020).

•

Annual Giving - university program which proactively solicits annual
donations from alumni, parents, friends of the university to support
university priorities. The goal of an annual giving program is to develop a
base level of donors to solicit for future, larger gifts (Drezner, 2011).

•

Culture of Philanthropy - Organization’s beliefs and behaviors towards
philanthropy and fundraising (Joyaux, 2015)

•

Development - The term development is often used interchangeably with
fundraising however development is “aligning fund-raising goals with
institutional planning” whereas fundraising is “the time spent cultivating
and soliciting donors” (Drozdowski, 2003).

•

Endowment - an endowment refers to a charitable gift made by a donor to
an institution for the purposes of investing the funds in perpetuity and
spending a percentage of the funds each year on programmatic areas
such as scholarships (Yoder, 2004). Endowment may also refer to a
higher education institution’s investment portfolio which is a combination
of all donor and institutional endowed funds. (Yoder, 2004).
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•

Elite philanthropy - theory that wealthy individuals give in order to uplift
their own social class or standing (Ostrower, 1995)

•

HSI - Hispanic Serving Institution. Universities and colleges can be
deemed Hispanic Serving Institutions if 25% of their student population is
Hispanic and the institutions meet specific financial aid eligibility
(Department of Education, n.d.)

•

Identity-based fundraising - Fundraising strategies focused on engaging
individuals through race and/or ethnicity (Drezner & Huehls, 2015)

•

Latinx - A variety of terms are used in this dissertation to describe
individuals of Latin heritage based on how the referenced author referred
to the individuals however this study will primarily use the Latinx term
which is a gender-neutral term as opposed to using Latino or Latina (NoeBustamante, Mora & Lopez, 2020)

•

Major gift - A certain threshold determined by nonprofit organizations of
what constitutes a major gift; smaller organizations will consider a gift of
$1,000 a major gift whereas larger organizations may consider a gift of
$1,000,000 a major gift (Sargeant, Eisenstein & Kottasz, n.d.)

•

Philanthropy - Philanthropy is defined as “voluntary action for the public
good” (Payton & Moody, 2008, p. 27). While philanthropy can refer to
either volunteerism or the act of giving money for the public good, this
dissertation will use philanthropy for the purpose of financial support
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•

Planned giving - Gifts in which the donor leaves the institution in their
estate plans (Drezner, 2011).

•

Student engagement - term used to define students who are engaged in
their “learning environment” including participation in active learning and
extracurricular activities (Newmann, 1992)

•

University Advancement/University Relations - division or department in
higher education institutions consisting of fundraising, alumni association,
marketing, advocacy that partners with key constituents in support of the
institution (Muller, 1977).

•

Young alumni - While the definition may vary by institution, young alumni
refer to individuals who graduated from the institution within a recent time
period of 5-10 years.

15

CHAPTER TWO
LITERATURE REVIEW

Introduction
The great recession of 2008 left a catastrophic impact on how public
universities in the United States are funded thus mobilizing higher education
institutions to seek philanthropic support from donors to fund university initiatives
(Worth, 2012; Gasman and Bowman, 2012). The primary source of individual
giving to universities is alumni. With this focus on generating philanthropic
support, it is critical for higher education leaders to understand the factors and
donor motivations that prompt alumni to support their alma mater.
The research on alumni philanthropy has been increasing over the years
however gaps still exist in the study of alumni giving and alumni donor
motivations (Drezner, 2013). Drezner and Huehls (2015) noted that while
philanthropy and advancement is vital to higher education institutions, little
academic research has been conducted in this field of study. The research is
disjointed across the board – publications exist, from studies published by
consultants, vendors, best practices by professionals in the field, however
scholarly research is scarce (Drezner & Huehls, 2015). The reason for the lack of
research is that often advancement professionals who earn their doctorate
degree pursue careers directly in philanthropy rather than in research (Drezner &
Huehls, 2015).
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As higher education institutions focus their fundraising efforts on alumni, a
critical group that universities should pay attention to as an emerging donor base
is the Latino alumni population. Field (2018) indicated that Latinos are the fastest
growing minority group in the United States and it is estimated that by 2050
Latinos will comprise 30% of the U.S. population (2018). The Department of
Education (2018) projects a 26% increase in Hispanic enrollment by 2026,
resulting in more Latinos graduating with their degree. Between 2000-2018, the
number of Latinos enrolling in college has increased by 143% (National Center
for Education Statistics, NCES, 2020). In addition, Latino wealth is also on the
rise. Studies show Latinos are moving into middle- and upper-class roles and
more are acquiring wealth through entrepreneurism (Vallejo, 2015). Vallejo
(2015) reported that the “number of Latina/o businesses increased 44% between
2002 and 2007 - more than double the 18% increase in the total number of small
businesses nationwide” (p. 125). In addition, Ingle and Ingle (2011) reported that
Latina/os with a college degree are a group of donors “who are in a position to be
significant givers of resources” (p. 51). Lucka (2014) affirmed this with the
assertion that the Latino population is becoming a force majeure and that
universities should pay attention to this rapidly developing donor base.
This chapter examines the literature on higher education philanthropic
support and the motivations that inspire alumni to engage and give back to their
alma mater. In addition, this chapter will review Latino alumni engagement and
Latino philanthropy from an alumni perspective and from a Latino donor
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perspective. The current literature on alumni philanthropy provides a variable
understanding of why alumni, in particular, Latino alumni support their alma
mater and will highlight the gaps that still persist on Latino alumni donor support.

Historical Philanthropic Support of U.S. Higher Education
Philanthropic support for U.S. higher education institutions has a long and
impactful history, starting from America’s first university, Harvard, which in 1639
was named in honor of Reverend John Harvard, who gifted half of his estate and
library to the university (Harvard, n.d.). Johns Hopkins university is known for the
excellence of its medical school however the medical school was established
through a donation from a wealthy female philanthropist, Mary Garrett, in which
the conditions of her gift to the university in 1892 were to transition the medical
program into graduate education and to allow women to be admitted to the
program with the same standards as men (John Hopkins University, 2020).
These two gifts are only an example of the gifts that were given in early colonial
times to fund private universities. Thellin and Trollinger (2014) indicate that
philanthropy in colonial times was directed to help support the establishment of
private colleges in which gifts ranged from either donations of land, books or
cash. In trying to set itself apart from how the British funded universities, the U.S.
wanted to make sure that government support was not needed to establish
universities which stimulated the growth of private universities during this time
(Thellin & Trollinger, 2014). Blackman, Fulton, Jackson and McLaughlin (2000)
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indicate that “American’s intellectual infrastructure was donated by
philanthropists” (p.50) indicating how deep philanthropy runs in private
universities.
In terms of public institutions, fundraising can be traced to the 1920s when
public universities established foundations to fundraise separately for
universities, although it was not until the mid-1970s when alumni associations
were formed to garner alumni support for their alma mater (Thellen & Trollinger,
2014). However, since private universities were established and backed by
wealthy donors, their ability to garner philanthropic support still transcends public
universities today (Thellen & Trollinger, 2014). In 2019, of the $39 million raised
for higher education, 70% was for private universities (Kaplan, 2020). A key
example of major philanthropic support for private universities is Michael
Bloomberg, the former mayor of New York City, who gave a record setting gift of
$1.8 billion to Johns Hopkins university to provide support to low-income
students to attend John Hopkins without incurring debt.
A key difference between early philanthropists and philanthropists today is
the motivations for supporting higher education. Strickland (2007) indicated that
“past major donors largely built institutions, current major donors are
transforming them” (p. 105). Strickland (2007) indicated that historical
philanthropists were not as involved in higher education compared to donors
today. Donors to universities, in particular university alumni, want to be actively
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engaged with the institution and expect accountability with their gifts to higher
education (Strickland, 2007; Cabrales, 2011, Gorcyza & Hartman, 2019).
The primary source of charitable support for higher education institutions
from individual donors is alumni (Council for Advancement and Support in
Education, CASE, 2019). Alumni support used to be the primary driver of
donations from individual donors for universities until 2007 when support from
foundations became the largest generator of charitable revenue (CASE, 2019).
While alumni support has increased in recent years with a seven percent
increase from 2017 to 2018, a 2020 report from CASE indicated that alumni
giving dropped by an estimated 8% (CASE, 2020). The Voluntary Support of
Education (VSE) survey, which tracks philanthropic support of education from
year to year reported that of the $49.6 billion raised for higher education in 2019,
22.6% was due to alumni contributions (Kaplan, 2020). Kaplan (2020) indicated
that the decrease in alumni giving was attributed to the changes in tax law which
prevents itemization of charitable contributions under a certain threshold. A
recent report from CASE indicated that despite the catastrophic impact of the
COVID-19 pandemic, alumni giving remained flat between 2019 and 2020
(Kaplan, 2021). Of the $49.5 billion raised for higher education, 22.3% was from
alumni donations. With alumni charitable contributions fluctuating year-to-year, it
is critical for higher education institutions to understand the motivations that
inspire an alumni to give back to their alma mater.
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While alumni donations to their alma mater have steadily been increasing
at an institutional level, alumni support is still low compared to the number of
graduates. While large, private universities or liberal arts colleges have a high
alumni giving rate between 45-55%, the average rate for alumni donations at
ranked institutions is 11% (Moody, 2018). Comparatively, the California State
University, which produces the most graduates across the United States, has an
alumni giving rate of 2.04% (Voluntary Support Education, 2021). The alumni
giving rate for the public Texas university systems was 3.27% for 2020. When
reviewing alumni giving at minority serving institutions, the alumni giving rate for
HSI’s in 2020 was 1.8%. Comparatively, the 2020 alumni giving rate for
Historically Black Colleges and Universities was 5.2% (VSE, 2021).
In order to cultivate alumni and generate philanthropic support to support
critical student and academic programs, it’s important for universities to
understand the motivations that drive an alumni to give to their alma mater. The
research that has been conducted on alumni giving varies from studies focused
on variables such as characteristics or socioeconomic factors of alumni that
donate to their alma mater to studies that examined motivations of alumni giving.
For example, Freeland, Spenner and McCalmon (2015), Holmes (2007) and
Marr, Mullin and Siegfried found that student engagement is a predictor of alumni
giving however Weerts and Ronca (2007) discovered that student engagement
does not predict alumni giving, rather alumni engagement will prompt charitable
giving to the campus. These findings suggest that while current alumni
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demographics have a significant role in their likelihood to give, their student
profile influences their proclivity to donate as well. While research has been
conducted on alumni giving, the donor motivations of alumni remain fluid and
higher education institutions should continue to be informed of the factors that
inspire an alumni to make a charitable gift.

Alumni Engagement
As previously mentioned, the research that has been conducted on alumni
giving varies from studies focused on variables such as characteristics or
socioeconomic factors of alumni that donate to their alma mater to studies that
examined motivations of alumni giving. Weerts and Cabrera (2017) indicated the
research that has been conducted on alumni behaviors towards their institutions
can be grouped into different categories; for example, one set of studies
examined alumni identity as it relates to charitable giving. Other studies have
explored alumni giving based on financial capacity and links between alumni
giving and student engagement (Weerts & Cabrera). Weerts and Cabrera (2017)
indicated these studies examined factors that relate to alumni giving, which can
be categorized as “variable-centered approaches to alumni research” (p. 2).
Weerts and Cabrera (2017) argued that studying alumni giving in this manner
could distort how alumni engage with their alma mater in areas that are not
related to philanthropy.
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Weerts and Cabrera (2017) used a “latent class analysis (LCA), a personcentered approach” (p.2) to group alumni from a public research university into
specific categories “based on their probability of engaging in a particular nonmonetary support activity on behalf of their alma mater” (p. 2). Weerts and
Cabrera indicated actions that alumni engage in for their alma mater are those
that promote the mission of the university as it relates to admissions, advocacy
and other strategic initiatives. Based on previous research on alumni
engagement, Weerts and Cabrera narrowed down these support behaviors into
four distinct categories: “volunteerism (charity preference), political advocacy
(social change preference, multimode engagement (high preference for social
change/charity) and disengagement (low preference for social change/charity)”
(p.2). Weerts and Cabrera issued a survey to alumni of a large, public, doctoral
university in which of the 2400 alumni that were sent the survey, 523 alumni
responded to engaging with the university. The survey asked alumni to rate how
often they engage with their alma mater for various activities such as
volunteering for the university in terms of sponsoring or supporting fundraising
events, regional and state advocacy, recruitment and mentoring opportunities
(Weerts & Cabrera). Weerts and Cabrera then used a LCA to group alumni who
shared the same characteristics in terms of how they supported their alma mater.
Weerts and Cabrera (2017) found that alumni that exhibit engagement
behaviors also exhibited the same behaviors as a student. The results of Weerts
and Cabrera’s study indicated that alumni could be classified into four different
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categories. The first category is the “super-engaged” alumni who as a student
participated in volunteer, political and church activities (Weerts & Cabrera, 2017,
p. 7). Weerts and Cabrera found these alumni became just as engaged when
they graduated, often serving in volunteer roles in the institution. The second
category of alumni is political advocates who were often student government
leaders and they use their networks and connections to advocate politically for
the university. The third category was “apolitical recruiters” who were students
that volunteered in college but did not get involved with political or lobbying
activities (p.7). Weerts and Cabrera found these alumni have often served in
volunteer recruitment roles for the university. The final category of alumni were
the disengaged alumni, which were alumni who did not get involved with the
university as a student and were found to be disengaged with the university after
graduation. While Weerts and Cabrera’s (2017) study did not examine charitable
giving, the classification of alumni roles at universities can help to inform
fundraising efforts in identifying alumni that are more likely to give both their time
and money to their alma mater.
While Weerts and Cabrera’s quantitative study provided a synopsis of
alumni engagement and the connection to their activities as a student, Cabrales
(2011) qualitative study explored specifically how Latina/o alumni engage with
their alma mater after they graduate, how they support the institution and how
they perceive their role to the institution. Cabrales (2011) indicated that many
studies have been conducted on Latina/o students however little research exists
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on Latina/o alumni and how they stay connected to the institution once they
graduate.
Cabrales (2011) conducted a phenomenological study of nine Latina/o
alumni from Santa Clara University, which is a Jesuit, private, research university
located in Northern California in Silicon Valley. Santa Clara University (SCU)
was selected based on the researcher’s work with the university’s Latina/o
alumni association. Cabrales conducted the study with nine Latina/o alumni and
used purposeful sampling that allowed the researcher to capture individuals that
provided a diverse representation of the population that was being studied. The
interviews were structured so that the researcher could understand the Latina/o
alumni’s experience as an alumni, how the alumni perceive giving to Santa Clara
University and how they personally give to Santa Clara University.
Cabrales organized the interviews around three main areas: alumni
background, current alumni experience and then a reflection of that experience.
The first interview question centered around the alumni’s student experience,
why they selected SCU, childhood experiences and their early impressions of
giving or volunteerism. The second part of the interview revolved around their
alumni experience and how they interact with SCU as an alumni and their level of
involvement with nonprofit or community organizations. Once the interviews were
completed, Cabrales coded the interviews for broad concepts and then narrowed
down recurring concepts into themes. As part of the study, Cabrales used thick
description to tell a story of each of the participants in the study, from describing
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their family background, to their student experience to their experience as an
alumni.
One of the themes that emerged from Cabrales (2011) study centered
around Latina/o alumni serving as university ambassadors. The alumni that were
interviewed for the study all experienced difficulties as a student in both
academic and social settings. Common feelings emerged among the alumni,
such as loneliness from being the only Latina/o in the classroom or feeling
different not just by looks but by background and socioeconomic status.
However, as a student, they discovered resources and support networks that
helped provide a foundation of support for them to graduate. Some of these
resources included student organizations, which provided access to mentors,
campus support centers and faculty. These resources and networks were what
inspired these alumni to serve as an ambassador for the university. Latina/o
alumni who served in this ambassador capacity was one of the ways in which
they contributed to the university.
Another theme Cabrales (2011) discovered was that alumni who
participated in the study selected career paths that were engaged with the
community. The participants all indicated they wanted to work in a career where
they could help others and that they learned the idea of volunteerism and giving
from “parents, mentors and their respective communities” (Cabrales, 2011, p.
127). In summary, these alumni all wanted to improve their community through
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involvement with community events or by serving as a board member, mentor or
participating on a committee (Cabrales).
One theme that was prevalent in Cabrales study was how the alumni
participants defined giving. The participants indicated that their definition of giving
was how they gave back to the community in terms of their time or talent
(Cabrales, 2011). However, when asked how they felt SCU defined giving, the
participants indicated it was financial gifts (Cabrales, 2011). Only 50% or less of
the participants had supported SCU financially through a charitable contribution
and they all felt what they could give was not impactful (Cabrales, 2011).
The participants indicated the public relations materials they received from
the university focused on asking for gifts of money rather than asking alumni to
volunteer or become involved with the university. Cabrales indicated the alumni
felt collateral materials did not highlight diversity, which if they are requesting
support from Latina/o alumni, would be helpful to support their cause. In addition,
the participants indicated that if they were to give, it would be directed towards a
program they had a connection with such as scholarships supporting minority
students or students who were the first in their family to attend college. Some
concepts that emerged from areas the participants would support would be
initiatives that advance social capital for Latina/o students such as supporting the
building of a multicultural center over expanding library resources. Another
concept that emerged from the study was the idea of framing a charitable
solicitation around family. One of the participants indicated that giving is not an
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issue when it’s going to family and suggested that SCU should consider that
when engaging Latina/o alumni to give.
Weerts and Cabrera (2017) and Cabrales (2011) addressed key factors
that influenced alumni giving which is alumni engagement; however, both studies
approached the research from two different perspectives. Weerts and Cabrera’s
quantitative study examined the connection of the alumni’s student activities to
their alumni engagement activities at a public research university whereas
Cabrales’ qualitative study focused on a specific population of alumni which was
Latina/o alumni and how they engage with their alma mater at a private
university. A common finding between the two studies was that students who
were involved with student life became engaged alumni. However, a key
distinction was that Weerts and Cabrera found disengaged students did not
engage as alumni, Cabrales study found the opposite in which even though
students had negative experiences, which would likely lead to them becoming
disengaged, the students still became involved because of the resources that
were made available to them as a student to help overcome challenges. In
addition, Weerts and Cabrera’s study did not address the subject of alumni
philanthropy whereas Cabrale’s study examined how Latina/o alumni defined
giving in which alumni considered volunteering and financial support as gifts to
their alma mater. Another key difference in their studies was that Weerts and
Cabrera’s study did not segment alumni engagement by ethnicity whereas
Cabrales specifically focused on one ethnicity.
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McDearmon’s (2012) study on alumni engagement examined how alumni
view their relationship with their alma mater after they graduate and how that
self-identity correlates to university support. Contrary to both Weerts and
Cabrera’s (2017) study and Cabrales (2011) study that focused on the student
experience, McDearmon’s study focused on alumni identity and how their
behaviors after graduation enact engagement. The theoretical framework that
informed this study was Stryker’s symbolic interactionism in which “individuals
use social cues and perceived expectations to develop a sense of identity and
behavior patterns for each role they have been assigned” (McDearmon, 2012, p.
286). For example, individuals in a professional work environment may have a
different identity than at home with their family. McDearmon indicated that an
alumni who consistently volunteers and engages with the university may have
their own sense of self in which those behaviors become expected of them as an
alumni. However, institutions may consider alumni who donate to the university,
attend events and volunteer to be considered an engaged alumni (McDearmon).
McDearmon surmised that while universities may see that as the alumni role,
research hasn’t been conducted to understand how alumni see their role as
being an alumni of the university.
McDearmon (2012) used a quantitative study that analyzed if alumni
engagement behaviors such as philanthropy, event attendance and board
memberships influenced the various layers of alumni identity such as
“institutional expectations, social expectations and identity salience” (p. 289).
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McDearmon identified institutional expectations as the idea that universities
expect alumni to stay involved with their alma mater and because of this
expectation, alumni will stay involved. The survey McDearmon used to collect
data consisted of four sections in which the first section analyzed alumni “support
behaviors” (p. 289) and asked questions on how alumni engage with their
university, which ranged from event attendance and alumni membership to
philanthropic support and volunteering with the university. The second section
used a Likert-similar scale to analyze alumni role identity salience and requested
alumni to rate their feelings and attitudes on what being an alumni of the
university meant to them. The third section of the survey “examined the
relationship between the identity salience of the alumnus to the perceived social
expectation that corresponds with that role” (p. 290) and asked alumni to respond
to statements that consisted of what individuals perceived their role as an alumni.
The final section of the survey focused on the expectations alumni felt they
should have towards their alma mater and used a Likert-similar scale to measure
alumni attitudes towards how they feel their perceived role is with their alma
mater. The survey was sent to over 8,000 alumni of a large, public research
university of which 688 alumni responded to the survey.
In terms of how alumni engage with their alma mater, McDearmon (2012)
found that alumni who engaged with their alma mater through either event
attendance, volunteering, making charitable gifts or becoming a member of the
alumni association demonstrated an elevated role identity compared to alumni
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who did not interact with their institution. In regards to social expectations,
McDearmon (2012) discovered that alumni who rated social expectations highly,
engaged in supportive behaviors such as attending campus events, in particular
those related to athletics. McDearmon also noted a relationship between alumni
who attended events and the expectation that they should make a charitable gift
after the event. McDearmon’s findings aligned with Stryker’s theory of symbolic
interactionism in that alumni who had a stronger identity towards their alma mater
were more likely to participate in behaviors that support the institution.
The findings from McDearmon’s (2012) study coincided with both
Cabrales (2011) and Weerts and Cabrera’s (2017) study but in different contexts.
For example, both McDearmon’s and Cabrales study focused on alumni identity
however McDearmon examined the alumni’s identity in terms of how the alumni
identified with their alma mater whereas Cabrales study focused on the alumni’s
ethnic identity in relationship to their university. In terms of Weerts and Cabrera’s
study, the primary difference was that Weerts and Cabrera studied a relationship
between the alumni’s engagement after they graduate and their engagement as
a student. While McDearmon did not focus on the alumni’s student behaviors,
Weerts and Cabrera’s findings that student engagement behaviors predict alumni
behaviors does strengthen the alumni’s role identity to their institution.
Research on alumni behaviors after graduation is critical to understand
how alumni engage with their alma mater. Weerts and Ronca’s (2007) study
examined profiles of alumni who not only gave back to their alma mater through
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monetary gifts but also examined profiles of alumni who gave through their time
such as volunteering or through political advocacy. Weerts and Ronca (2007)
indicated that research in the area of alumni relations has been focused on why
alumni give monetarily to their alma mater however research has not been
conducted of alumni who give through their time or through their connections.
Weerts and Ronca (2007) used a non-experimental quantitative research
design that examined variables related to alumni involvement and used that data
to classify alumni into four groups - “inactive, volunteer, donor and supporter” (p.
25). Weerts and Ronca defined inactive alumni as alumni who do not give or
volunteer at their alma mater. Volunteer alumni are those who volunteer with the
university. Donor alumni are those that support the university financially through
charitable gifts. Supporter alumni are those who volunteer and are donors to the
institution.
Weerts and Ronca used data from an existing study that was conducted
on a doctoral/research university “referred to as Research Extensive University
(REU)” (p. 25). Over 2,000 alumni were sent the survey between the ages of 30
to 70 years old. The survey was organized based on various alumni
characteristics such as gender, age, and involvement in campus organizations.
Of the alumni sent the survey, 1,441 responded indicating a response rate of
nearly 60%. The study identified 15 independent variables that were then
categorized under different theories of alumni engagement such as social
exchange theory, expectancy theory and investment theory. The fifteen variables
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consisted of data points from both the alumni profile and their profile as an
undergraduate student. These variables consisted of charitable giving,
volunteerism, demographic data such as gender, age, financial aid status;
student engagement in academic and social clubs, alumni support beliefs and
alumni engagement. Once the data was analyzed, Weerts and Ronca classified
alumni as a volunteer, donor, supporter or inactive based on the variables. For
example, if an alumni indicated charitable giving and volunteer work on the
survey, they were classified as supporters.
Weerts and Ronca (2007) found a key group of characteristics that identify
alumni who will become engaged with their alumni mater and are defined as
supporters. This increase in support was due to the fact that as alumni mature,
they have more influence and have developed a strong network of colleagues to
advocate for support (Weerts & Ronca). This finding was interesting as it
conflicted with the Bureau of Labor, which reports that older individuals are less
likely to volunteer (Weerts & Ronca). Weerts and Ronca also added that
employment was a critical factor in determining their likelihood to donate and
volunteer for the university.
Another finding Weerts and Ronca discovered was that alumni who
volunteered and gave had the expectation to be involved with the institution.
Weerts and Ronca did not find a significant relationship between alumni who
received fundraising solicitations and then decided to give, rather there was a
relationship between alumni who were already involved and giving. In addition,
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the researchers found that alumni who supported the university were more likely
to have attended university events such as sporting events, banquets and
performances (Weerts & Ronca). Weerts and Ronca implied that “the most
committed alumni have chosen to make the institution an important part of their
life after graduation” (p. 30).
In addition, Weerts and Ronca also identified characteristics of alumni that
are least likely to engage with their institution as well. Weerts and Ronca found
that student involvement did not correlate to alumni engagement which conflicted
with Weerts and Cabrera’s (2017) study that student activities such as student
government or community engagement were later linked to the alumni’s role in
supporting the institution. Weerts and Ronca (2007) theorized that even though
alumni were actively involved in campus life, only a distinct percentage gave
back which relates back to the findings in their study how employment and age
are critical factors of alumni engagement.
The aforementioned studies on alumni engagement are thorough
analyses of alumni engagement behaviors but from many different perspectives.
While Weerts and Cabrera (2017), and Cabrales (2011) examined alumni
engagement based on the student experience, McDearmon (2012) and Weerts
and Ronca (2007) examined alumni engagement based on alumni behaviors but
from different lenses. McDearmon reviewed alumni identity and linked alumni
identity to alumni behaviors however Weerts and Ronca examined alumni
characteristics and linked those characteristics to behaviors of support. In
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addition, Cabrales study specifically focused on Latino/a alumni whereas the
other studies did not focus on the difference in alumni engagement behaviors
based on ethnicity.

Table 2. Synopsis of Alumni Engagement Studies
Author

Study
Participants

Type of Study

Findings

Weerts, D.,
Cabrera, A.
(2017)

Alumni from a
large,
research
university

Quantitative

Alumni engagement behaviors
exhibited the same behaviors as
students. Alumni engagement
classified into four categories from
extremely engaged, political
advocates, recruiter and disengaged.

Cabrales, J.A.
(2011)

Alumni from a
private,
religious
university

Qualitative

Latina/o engage because of
resources used as a student; negative
student experience but still engage as
alumni; want to serve community and
careers that are community oriented;
engaged Latina/o alumni do not feel
university should only consider
financial support; Latina/o alumni will
support causes related to minority
students or advance social capital for
Latina/o students.

McDearmon, T.
(2012)

Alumni from a
large,
research
university

Quantitative

Alumni with elevated alumni role
identity are more likely to participate
in behaviors that support university
through either volunteerism or
charitably.

Weerts, D.,
Ronca (2007)

Alumni from a
doctoral,
research
university

Quantitative

Employment and age are critical
factors in alumni engagement; alumni
who volunteer and give are already
involved with university; student
involvement did not correlate to
alumni engagement
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Alumni Philanthropy
As previously mentioned, Weerts and Cabrera (2017) indicated that
studies on alumni giving have been focused on “variable-centered approaches to
alumni research” (p. 2). While these studies have examined data from a specific
population rather than from a more broad-based population, the studies do have
common findings as well as differing results.
Lara and Johnson (2014) conducted a quantitative study at a private,
liberal arts college that examined characteristics of alumni donors. Data were
collected on 27,632 alumni along with their individual giving history between
2004 and 2007. Two different types of information were collected about the
alumni. The first type of information that was used was pre-graduation data such
as age, sex, major, sports activities, student leadership or club involvement as
well as student engagement activities. The second type of information that was
collected were data points that occurred after graduation such as if the alumni
were married (and if they were married to someone from their alma mater), home
address proximity to the campus, degrees accomplished, income and alumni
engagement activities and relationships to others attending the university. Once
the data was collected, Lara and Johnson analyzed the relationships between
the variables to determine characteristics of alumni that are likely to give to their
alma mater.
Lara and Johnson discovered several important factors related to alumni
giving. For example, the data showed that alumni who live further away are more
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likely to make a gift to the university than alumni who live close to the institution.
Lara and Johnson also found that single alumni were less likely to donate to their
alma mater and gave less when they did compared to alumni who were married.
In terms of age, Lara and Johnson (2014) found that alumni giving
increased as they matured, which aligns with alumni having the capacity to
donate as they are more settled in their careers. This finding correlates to Weerts
and Ronca’s (2007) study on alumni profiles, which found that alumni who were
older were more likely to donate to their alma mater than younger alumni.
An interesting finding by Lara and Johnson (2014) found engaged alumni
who were not engaged as students were more likely to give than alumni who
were engaged as students. The exception to their finding was that alumni who
were involved in fraternities and sororities were found to give more. In addition,
students who received scholastic achievement awards were less likely to donate,
however, similar to alumni who had higher incomes, when these alumni would
make a gift, it would be higher compared to other alumni. Lara and Johnson
found that former athletes did not give compared to their peers and when they
did give, it was at smaller amounts.
Lara and Johnson also discovered that alumni who had higher incomes
were less likely to give than alumni who made less; however, when those alumni
with higher incomes did make gifts, the monetary value was higher than alums
with lower incomes. Lara and Johnson did caution about drawing a correlation
between alumni who have a high income versus those who do not however the
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statistical analysis indicated a relationship that should be explored further. In
regards to family relationships, Lara and Johnson found that alumni had
relationships with other alumni at the institution, i.e. spouse, parent, brother,
sister, were more likely to give. This giving increased if the alumni was married to
another alumni. Lara and Johnson estimated that the size of gift increased
significantly per family relationship at the institution.
Holmes (2007) examined a multitude of alumni and giving characteristics
through a quantitative longitudinal study that mined data over a 15-year giving
period on over 22,000 alumni who gave to a private liberal arts college. Holmes
collected individual information on each alumni in order to study variables
(graduation year, gender, marital status, area of employment, income, major,
socioeconomic factors such as financial aid and level of university engagement)
that have an effect on an alumni’s desire to give back to their alma mater.
Holmes then analyzed the alumni’s personal variables and compared them to
institutional variables such as location, athletic and academic rankings and
fundraising programs to identify characteristics of alumni that will most likely give
to the institution.
Holmes’s research found that alumni who resided in states with a
charitable tax deduction were less likely to donate however Holmes did report a
link between alumni who made more and living in states that accepted a
charitable tax deduction implying that wealthier alumni itemized their deductions.
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In addition, Holmes' study found that financial aid status did not have an impact
on giving.
In terms of student engagement and giving, Holmes (2007) discovered
that students who participated in fundraising campaigns were more likely to
donate however students who participated in affinity groups organizations such
as Latino or Black student associations were least likely to give. Holmes
attributed this finding to the notion that minority students may not feel engaged
with campus culture and are less involved when they graduate.
Holmes also found that alumni who attended alumni engagement events
were more likely to donate and that alumni who lived within 250 miles of the
university were more likely to give than those who did not live close to the
university. In terms of university prestige, the researcher found that prestige and
athletic rankings had a positive correlation to younger alumni than older alumni.
Lara and Johnson (2014) and Holmes’s (2007) studies on alumni giving
employed a variable approach to their studies in which both research studies
focused on the alumni characteristics of a distinct population. One study that did
not focus on variable-centered data for alumni philanthropy was Drezner’s (2018)
study on alumni social identity and how their social identity impacts their
charitable contributions to their alma mater. Drezner explored the topic of alumni
social identity and how their social identity impacts their charitable contributions
to their university. Drezner indicated that social identity has been explored in
examining human behaviors however little research has been conducted on how
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social identity influences alumni involvement through charitable contributions. In
previous research, Drezner established that social identity theory is the idea “that
when an identity category is ‘activated,’ a person is likely to treat others who
share that identity better than those who have different identities” (p. 265).
Drezner (2018) tied social identity theory to the identity-based motivation model
which is used to determine individual actions and behaviors based on their
“personal and social identity” (p. 265).
In addition to social identity theory influencing individual behavioral
actions, Drezner indicated that empathy is a predictor of prosocial actions, which
then ties to charitable giving. Research has shown that donors who relate to the
recipients of their charitable gift are more likely to donate again; conversely,
donors who do not relate to the recipients of their charitable gift are less likely to
make repeat gifts (S. Lee, Winterrich & Ross, 2014; Drezner, 2017). Also related
to empathy’s impact on behaviors is the concept of social distance in which
Bogardus (1941) indicates that social distance occurs when there is a gap
between social identities. This assertion was based on Bogardus (1941) studies
of social distance in which Bogardus found that when there is less compassion,
social distance increases. Drezner (2018) translated this to philanthropy as
donors are more likely to give when an individual’s story is highlighted in the
cause they are supporting versus abstract data. For example, in highlighting the
need for a food pantry on campus, donors will react more to a story highlighting a
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specific student that suffers from food insecurities versus overall data that
provides the percentage of students suffering from food insecurity.
Drezner’s (2018) study examined donor perceptions of charitable
solicitations that were focused on different areas of student need, such as needbased scholarships versus merit-based scholarships. Drezner also examined
how social identities impact a donor’s desire to give based on their social identity
and the social identity of the individual they are supporting. Drezner used data
from a previous experiment that was conducted in 2014 called the National
Alumni Giving Experiment. In this experiment, Drezner enlisted participants
through Amazon’s Mechanical Turk program, which is a “crowdsourcing
marketplace that makes it easier for individuals and businesses to outsource
their processes and jobs to a distributed workforce” (mturk.com). Based on
Amazon MTurk’s website, individuals who need work completed, advertise in the
workplace, offer a wage and then workers complete the task. In this scenario,
Drezner compensated respondents $12.56 an hour to complete the survey.
Drezner specifically selected individuals who had a college degree from a fouryear university.
Drezner used a correlation research design to explain relationships
between different variables. The average age of respondents was 40 years old,
with over 1600 individuals responding to the survey. In terms of ethnicity, 46% of
respondents were women, 54% men, 76% White, 8% African American, 9%
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Asian, 4% Native American, 6% Latinx, 9% LGBT, and 47% first generation
college students with a bachelors’ degree.
For the experimental part of the study respondents were asked to view
four different fundraising letters that featured different types of students. One
letter featured a high achieving student that has received a merit-based
scholarship. The second letter consisted of a student that had financial need
because of the recent economic downturn. The third letter featured a student
who was the first in their family to attend college and have financial need. The
fourth letter featured a student with financial need who lacked family support. In
addition, the students featured in the fundraising letter were students from
various marginalized groups. The dependent variable were individual responses
to their likelihood to donate based on each solicitation letter. A second dependent
variable asked respondents if they would donate less, the same or more based
on each solicitation letter.
The results from Drezner’s (2018) study indicated that donors were
motivated to donate to important causes such as students with financial need.
Drezner also found that potential first-time donors were more inclined to give to
these scenarios than established donors. In addition, Drezner found that
respondents who were of a minority group “were more likely to perceive
scholarship causes as important” (p. 275). The only exception to this finding was
the Latinx and LGBQT respondents as well as participants who had a master’s or
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professional degree. Drezner also found that recurring donors placed more
significance on donating to scholarship causes.
Drezner found that survey participants from disadvantaged backgrounds
were more likely to support solicitations in which the appeal highlighted a student
that resembled them or were from another marginalized group. Conversely,
Drezner found that students from a dominant group were not affected by a
solicitation letter featuring a student with a privileged background. Drezner also
found that respondents were more likely to increase their gift if the solicitation
featured a student that mirrored their identity, however, identity wasn’t a cause if
the respondent indicated current giving would remain the same or decrease. For
respondents that were non-donors to their alma mater, Drezner found that nondonors were more likely to donate if they shared an identity with the student
featured in the solicitation. Another key finding in Drezner’s research was that
alumni characteristics such as gender and race/ethnicity influence giving but that
the decision to donate is also based on how the solicitation is framed by the
institution.
Drezner’s (2018) research on alumni giving provided a different
perspective on alumni giving than Lara and Johnson’s (2014) and Holmes’s
(2007) studies. Lara and Johnson and Holmes focused on characteristics of
alumni giving which can help institutions identify alumni that are more likely to
support their alma mater based on alumni demographic information. However,
Drezner’s (2018) study focused on the motivations behind alumni giving and
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provided a deep dive into alumni perceptions of the causes and individuals that
motivate them to give back to their alma mater. In addition, Drezner’s research
crossed multiple alumni populations from various universities through their use of
the Amazon MTurk program whereas Lara and Johnson (2014) and Holmes’s
(2007) study focused on alumni populations from a single university.
Drezner’s research on alumni social identity was similar to McDearmon’s
(2012) study on alumni identity salience. While both studies explored alumni
perceptions of their identity and how it relates to engagement and charitable
support of their institutions, McDearmon’s study focused on the alumni’s
relationship and perception of self as it relates to their alma mater whereas
Drezner’s (2018) study focused on alumni identity and how that identity shapes
their philanthropic motivations towards others who share the same identity as
them.

Alumni Philanthropy and Student Giving
A topic of interest for universities has been philanthropy among young
alumni. While research has been conducted on the determinants of alumni giving
(Meer & Rosen, 2011; Clotfelter, 2001; Baade & Sundberg, 1996), much still
needs to be studied on young alumni. Young alumni are defined as alumni who
graduated from the university within the last ten years. Freeland, Spenner and
McCalmon (2015) explored the relationship between student philanthropy and
young alumni giving at a private university. Since alumni are the predominant
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source of individual charitable gifts to higher education institutions, Freeland et
al. (2015) indicated it is critical to research linkages between young alumni giving
and student philanthropy. Freeland et al. argued that young alumni are often not
considered as potential donors as they may not give as often compared to older
alumni donors. However prior research indicates organizations that develop a
relationship early in a donor's history will net long term sustainable donor
relationships (Freeland et al., 2015).
Freeland et al. (2015) conducted a quantitative study on existing
predictors of alumni giving to analyze if those same predictors would determine
student giving. Freeland et al. (2015) indicated that existing predictors of alumni
giving as established by previous literature included school identity,
sociodemographic factors such as financial aid and student involvement with the
institution. The researchers then used existing predictors of alumni giving to
analyze if that could determine giving frequencies after graduation. Freeland et
al. collected giving data from a private elite university in which the university held
a senior class donation campaign. The researchers used data on students who
gave during the campaign and then linked those students to their alumni giving
participation. Freeland et al. used two groups of students - one group that
graduated in 2005 and the other group graduated in 2006. Data that was
collected on these students included financial aid data, demographic information,
socioeconomic factors and student engagement information. This data collection
led to the researchers having a group of 1,062 students to examine. The
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dependent variable for this study was student giving data and independent
variables were the demographic and socioeconomic factors associated with the
students such as family income, race, ethnicity, gender, financial aid data
including if the student was a scholarship and/or student loan recipient or
received parental support. The researchers also included information if the
student had a family member attend the institution as previous research suggests
this is a characteristic of alumni giving. Student engagement information was
also included as an independent variable in terms of how the student identifies
with the university and the level of involvement and general attitude towards the
institution. Freeland et al. (2015) indicated that factors related to student
engagement independently impact giving so each factor was examined
separately on the impact of student giving. Once the researchers collected all
the information and ensured the data included diverse groups of students, the
sample size was narrowed down to 842 students. Freeland et al. then used
logistic regression models to analyze if determinants of student giving aligned
with characteristics of alumni giving.
In terms of student giving, Freeland et al. (2015) found that race and
socioeconomic factors such as family income did not influence student giving
however the researchers did discover that student scholarship recipients were
more likely to donate than students receiving financial aid or loans. Another
unexpected finding was that students who gave were more likely to receive
financial support from parents indicating the need to give back since someone
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had given to them (Freeland et al., 2015). Additional findings that coincide with
existing literature is that students who identified with the university and were
involved as a student were more likely to give. In terms of translating these
findings to alumni giving, the researchers did find a correlation between students
who gave and giving as an alumni. Conversely, Freeland et al. (2015) found that
students who did not give during the student campaign did not give as alumni as
well.

Alumni Philanthropy and Undergraduate Financial Aid
Freeland’s study indicated that alumni who received scholarships during
their undergraduate career were more likely to donate as a student and in turn,
as an alumni. One study that explored correlations between financial aid and
alumni giving was Marr, Mullin and Siegfried’s (2004) quantitative study on
characteristics of alumni giving at a private, research university. Marr, et al.
collected data on over 2,800 alumni from a private research university who
donated to their alma mater within eight years after graduating. The data
collected on the alumni included a number of variables based on student and
post-graduation characteristics which included financial aid (need-based
scholarships, merit-based scholarships, athletic scholarships), student
experience data (academics, Greek organization participation, student athlete,
major), socioeconomic data (ethnicity, gender, parent income) and charitable
incentives (matching gift programs). Marr et al. used a probit model to analyze
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data on whether or not different types of financial aid (need-based loans and
scholarships, merit-based grants and scholarships) can be linked to alumni giving
behavior. In addition, Marr used student engagement data as well as alumni data
to identify characteristics of alumni giving.
Marr (2005) et al. grouped their findings into different subsets that
included financial aid, alumni demographic variables and student engagement.
Marr et al. found that students who received need-based loans were less likely to
give during the first eight years of being an alumni. Marr et al. attributed this
finding to the idea that students are making payments on student loans for ten
years after they graduate which prevents them from supporting their alma mater.
In terms of scholarships, Marr et al. found that alumni who received need-based
and merit-based scholarships were more likely to give, however noted that the
probability of giving decreased depending on the size of the scholarship which
Marr attributed to how scholarship aid may impact other institutional aid.
In regards to demographic data, Marr et al. did not find any distinguishing
factors between gender giving, which conflicts with other studies that women give
more than men (Freeland et al., 2015; Holmes, 2007; Lara & Johnson, 2014). In
terms of parent earnings, Marr et al. found that alumni from families with a higher
income gave more compared to alumni whose families did not earn as much. In
terms of student experience, alumni that performed well academically as a
student were more likely to give as well as alumni who were members of Greek
organizations and engaged with student life. Participation in a Greek organization
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aligns with Lara and Johnson’s (2014) study that alumni who were involved in
fraternities and sororities were found to give more. In addition, students that
majored in economics, math, engineering and science had a higher probability of
giving than education or art majors.

Alumni Philanthropy and Institutional Reputation
Faria, Mixon and Upadhyaya (2019) postulated that higher education, in
particular private universities, would not be as successful as they are today if not
for donor and alumni financial support. Faria et al. (2019) indicated that wealthier
universities will become wealthier as their institutional reputation increases. Faria
et al. (2019) conducted a quantitative correlational study that examined a
snowball effect of alumni giving that if a university’s reputation is influenced by
alumni gifts and if said growth of the university’s reputation prompts additional
support from alumni. Alumni giving data was collected from 48 private
universities and university reputation was measured by rankings from U.S. News.
Faria et. al (2019) found that university reputation increases with the age
of the institution, indicating that a larger alumni base helps build the donations to
the university. A positive correlation was discovered that as university reputation
increases so did more gifts from alumni. In addition, the study results indicated
that gifts increased to universities with a larger endowment supporting the
researchers’ theory and previous literature that wealthier universities will continue
to get wealthier as they receive more gifts. The study also showed that alumni
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from STEM related fields donated more than alumni from other fields, which
corresponds to Marr et al. (2004) study that alumni who majored in math,
engineering and science gave more than alumni from other majors.
Holmes (2007) examined university prestige and while their findings
neither negate nor support Faria et al.’s finding, it is important to note that
Holmes study found that prestige and athletic rankings had a positive correlation
to younger alumni than older alumni.
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Table 2.1. Synopsis of Factors and Determinants of Alumni Giving Studies
Author

Study
participants

Type of Study

Findings

Lara, C. &
Johnson, D.
(2014)

Alumni,
private liberal
arts college

Quantitative

Alumni who live further away from university
are more likely to give; married alumni more
likely to give; alumni giving increased as
they became older; alumni that weren’t
engaged as students but engaged as alumni
were more likely to give; alumni involved in
Greek organizations more likely to give;
alumni who received academic distinctions
less likely to give; alumni with higher income
does not correlate to giving.

Holmes, J.
(2007)

Alumni,
private liberal
arts college

Quantitative

Financial aid status did not have a
relationship to giving; student philanthropy
determined future alumni giving; students
involved in cultural affinity groups less likely
to give; engaged alumni more likely to give.

Drezner, N.
(2018)

Nationwide
survey of
alumni from
various
universities

Quantitative

Alumni prefer to give to scholarships that
support students with financial need;
minorities (except Latinx) perceive
scholarship causes as more important than
other priorities; alumni more likely to support
cause if solicitation features individuals with
the same social identity; gender and
ethnicity influence giving.

Freeland, R.,
Spenner K.,
McCalmon,
G. (2015)

Alumni,
private elite
university

Quantitative

Student scholarship recipients are more
likely to give as alumni; engaged students
more likely to give as alumni; nonphilanthropic students less likely to give as
alumni.

Marr, K.,
Mullin, C.,
Siegfried, J.
(2005)

Alumni,
private
research
university

Quantitative

Students who receive need-based loans are
less likely to give when they graduate;
student scholarship recipients are more
likely to give as alumni; engaged students
more likely to give as alumni.

Faria, J.,
Mixon, F.,
Upadhyaya,
K. (2019)

Alumni from
over 48
private
universities

Quantitative

Institutional reputation increases when
giving increases among alumni supporting
the theory that wealthy universities will
continue to gain wealth as their reputation
increases.
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Latino Alumni Philanthropy
The studies previously discussed provided a wide range of data as they
relate to characteristics and determinants of alumni giving. Drezner’s (2018)
study on alumni philanthropy provided a different perspective in analyzing the
motivations of what prompts an alumni to give. An interesting finding in Drezner’s
research was that minority groups were more likely to give to a scholarship
solicitation with the exception of Latino alumni. In addition, Holmes’s (2007) study
on determinants of alumni giving at a private liberal arts college found that
minority students, even if they were involved in an affinity organization on
campus, did not support their alma mater financially after graduation. Holmes
postulated this lack of financial support was due to the lack of engagement
minority students may feel with their university. However, Cabrales’ (2011)
research on Latina/o alumni engagement at Santa Clara University found that
even if Latina/o alumni had a negative experience, they were still willing to
support student causes. As the Latino population continues to increase in the
United States, it is critical for higher education institutions to ensure they pay
significant attention to this population as an emerging donor base and have a
critical understanding of what motivates Latino alumni to donate to their alma
mater. In particular, Hispanic Serving Institutions (HSI) will be at a disadvantage
as little research has been conducted on Latino philanthropy, in particular Latino
alumni giving (Cortes,1995; Rodriguez, 1999; Acosta, 2010; Bumbry, 2016).
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Acosta’s (2010) study on Mexican-American and Spanish-American
alumni philanthropy examined the philanthropic motivations and giving priorities
of Mexican-American and Spanish-American alumni to their alma mater, a public
research HSI. Acosta used a non-experimental, descriptive quantitative study to
examine the relationship, motivations and giving preferences of Mexican
American and Spanish American alumni to their alma mater. Acosta indicated a
survey was used because of the extent of the study and the amount of data that
would be collected.
The survey gathered distinct information such as “data representing
demographics, relational connectedness, giving priorities, giving history, and
philanthropic motivations” (Acosta, 2010, p. 66). The survey was emailed to over
3,000 alumni of a public research HSI that identified as Hispanic of which 555
alumni responded. Acosta examined the data through a descriptive data
gathering method and employed a quantitative process to evaluate the data.
Acosta used inferential statistics to comprehend influencing factors such as the
impact of financial aid or student club involvement on propensity to give. In
addition, a Likert scale was used for questions in the survey that measured
responses from “strongly agree to strongly disagree” (Acosta, 2010, p. 71).
Acosta also included a section in the survey that allowed respondents to answer
text questions and coded themes from the responses.
One of Acosta’s findings indicated that while participants in the study may
value the relationship they have with their alma mater, their giving priorities still
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supported church, family and non-profits with higher education nearly last on the
list of philanthropic giving. Acosta indicated that based on how MexicanAmerican and Spanish-American alumni ranked their giving priorities, their
rankings were representative of how closely they hold their cultural identity which
traditionally supports family and church (Cortes 1995; De la Garza & Lu, 1999;
Acosta, 2010). In addition, Acosta noted that giving to their alma mater was not
predicated on alumni receiving some kind of personal benefit such as public
acknowledgment or as a tax incentive, rather alumni gave to support “familial and
community priorities” (p. 131). This finding tied directly to Acosta’s finding that
Mexican-American and Spanish-American alumni favored giving to nonprofits
rather than to their alma mater, even though they had a positive experience at
their alma mater. The other finding was that New Mexico State University
(NMSU) alumni, when they did give to NMSU, the amount was less than what
alumni gave to other nonprofit organizations. Acosta’s assertion that MexicanAmerican and Spanish-American alumni will support family centered priorities is
similar to Cabrales (2011) research findings that Latina/os will philanthropically
support their alma mater if the solicitation is centered around the theme of family.
An interesting finding from Acosta’s (2010) research was that even though
supporting their alma mater ranked last on Mexican-American and SpanishAmerican alumni giving priorities, alumni reported having a good experience at
their alma mater. This finding contradicts with research from Freeland et al.
(2015) and Marr and Mullin (2005) in which their research found engaged
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students are more likely to give as alumni. Acosta surmised that one of the
reasons why Mexican-American and Spanish-American alumni may not support
their alma mater is that they are lacking that familial connection, which is what
Hispanics value with their giving and relationships. An interesting finding of
Acosta’s that did tie to Freeland (2015) et al. and Marr’s (2005) finding that
undergraduate financial aid positively impacts alumni giving was Acosta’s finding
that receiving financial aid would influence their decision over future giving more
than if they participated in a student club or organization.
Acosta (2010) also found that giving preferences for Mexican-American
and Spanish-American alumni were “culturally motivated” (p. 132). Acosta
indicated that Mexican-American and Spanish-American alumni were more likely
to give when fundraising appeals reflected culturally based needs such as
Hispanic/Latino student support. While Drezner’s (2018) study indicated that
Latinx alumni did not value scholarship causes as important, Acosta’s findings do
align with Drezner’s findings on social identity and philanthropic mirroring that
alumni from marginalized backgrounds were more likely to support solicitations in
which the appeal highlighted a student that resembled them or were from another
disadvantaged group.
Acosta (2010) also found that the main motivation of why alumni would
give back to their alma mater was that they held a firm belief in the mission of the
university and that they want to support future “generations of students” (p. 142).
However, the motivations that ranked the lowest was personal recognition and
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tax incentives. An interesting finding of donor motivations for Mexican-American
and Spanish-American alumni related to the cultural aspect of philanthropic
motivations. Acosta discovered that for Mexican-American and SpanishAmerican alumni, “cultural motivations are not dictated by individual gain rather,
they are guided by collectively-held values of inclusion, support and assistance”
(p.147). This finding is a direct result of when Mexican-American and SpanishAmerican alumni were asked about specific areas they would be interested in
supporting and a large percentage of alumni “were more inclined to support
interdependent causes that were characteristic of improving the community”
(p.147).
Acosta’s (2010) quantitative research provided a thorough, in-depth
analysis of Mexican-American and Spanish-American alumni donor motivation
from a large, research HSI. Another quantitative study that examined Hispanic
donor motivations was O’Conner’s (2007) research on Hispanic alumni donors
and their philanthropic priorities. The main distinction between O’Conner’s study
and Acosta’s was that O’Conner examined actual Hispanic donors to their alma
mater whereas Acosta’s research focused on Hispanic alumni philanthropy and
what they would be interested in supporting.
O'Connor (2007) explored a variety of factors related to Hispanic alumni
giving such as differences in giving preferences between generations of Hispanic
donors, impact on gender and if the giving priorities changed based on the size
of the gift. O'Connor also examined the different elements that influence Hispanic
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alumni donors to support their alma mater as well as the different types of
solicitations that are likely to gain their support. O’Connor conducted a
quantitative study using descriptive statistics of two private, master’s granting
Hispanic Serving Institutions. The participants that were surveyed were Hispanic
alumni who had given to either university in the last three years. Between the two
universities, 211 individuals responded to the survey that included nearly 58%
women and 41% men. The age range between the alumni was between 23 to 86
years old with the average age of 43. While different Hispanic ethnicities were
not evaluated for this study, over 80% of the participants were Mexican. In terms
of generational status, 36% were first generation, 26% were second generation
and 16% were third generation. In terms of degree status, over 50% held a
master’s degree and 44% had a bachelor’s degree. O’Connor (2007) indicated
that data was collected on if these alumni lived on campus as prior research has
indicated campus life as a key indicator of alumni giving. Of the participants
surveyed, 28% lived on campus, 17% lived on off-campus housing and 58% lived
at home with family. Additional data was collected for student engagement of
which O’Connor found that 41% had participated in a diverse organization and
56% did not participate. In addition, 16% had volunteered within the last three
years and 82% did not volunteer.
The independent variables in this study were the participant’s generational
status, gender and amount of their last gift. The dependent variables were the
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individual’s nonprofit priorities, determinants that would impact charitable giving,
how individuals wanted to be solicited and charitable interests.
Similar to Acosta’s (2010) finding and other research, O’Connor (2007)
found that Hispanic donors rank supporting their church as their highest priority.
However, whereas Acosta found family as a second priority, O’Connor
discovered that higher education ranked as their second highest priority.
O’Connor indicated there was a statistical difference in priorities between first
and third generation Latinos supporting higher education. In addition, O’Connor
(2007) found there was a significant difference between donors whose last gift
was under $100 versus those over $100. The donors who gave more prioritized
higher education over church. This response contradicted Acosta’s research in
that Hispanics prioritize giving to church or family over higher education.
O'Connor (2007) also asked Hispanic alumni to rank their motivations of
why they support their alma mater. Again, similar to Acosta’s work where
Mexican-American and Spanish-American alumni would support their alma mater
because they believe in the mission and want to support future generations of
students, O’Connor found that Hispanic donors ranked commitment to their alma
mater as the highest motivation as well as a desire to help students, trust in the
university’s leadership, a need to give back and a desire to make an impact with
their gift. A key difference though was that O’Connor’s research tied a correlation
between alumni who give and belief in institutional mission, indicating that
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Hispanic alumni feel a personal connection to their alma mater whereas the
alumni in Acosta’s study did not feel that connection.
In terms of how Hispanics prefer to be solicited, O’Connor found that mail
solicitations were the most effective means to ask for a charitable gift from
Hispanic donors. Soliciting support by telephone from a student, professor or
classmate was successful as well. In terms of differences by generations,
O’Connor found that first generation Hispanics preferred contact from someone
they knew compared to third generation Hispanics. In addition, first generation
Hispanics appreciated solicitations in Spanish compared to second and third
generation Hispanics. For donors who had given more than $100, the preferred
method of solicitation was through a former classmate.
O’Connor’s (2007) findings both contrast and support other research
about Hispanic alumni. First, prior research has established that Latina/os prefer
to be personally engaged by the institution when being asked to give (Cabrales,
2011). O’Connor’s findings that Hispanics prefer mail solicitations indicate that
Hispanics prefer impersonal solicitation. However, the finding that donors who
gave over $100 prefer personal phone calls indicate those who give more want
personal engagement.
Similar to Acosta (2010) and Drezner’s (2018) studies, the funding priority
that resonated with Hispanics in O’Connor’s (2007) study was scholarships and
then specific funding initiatives, however, Hispanics were not inclined to support
unrestricted funds or provide support to athletic initiatives. An interesting finding
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was that donors who gave more than $100 were more likely to support an
endowment compared to donors who gave less. O’Connor indicated this type of
giving is representative of “elite philanthropists” (p. 85) in which Hispanic donors
who have the capacity to donate at high levels seek opportunities that provide
long-term strategic growth for the institution. Vallejo’s study (2013) on middleclass and upper-class Latino entrepreneurs also had this same finding that
upper-class Latinos used their wealth and influence to build foundations of social
change for other Latinos. Given that the institutions O’Connor included in his
study were HSIs, the finding that Hispanic alumni who have the capacity to give
more want to ensure their alma mater can provide the best education to Hispanic
students in perpetuity.
Acosta (2010) and O’Connor’s (2007) quantitative studies provided an indepth examination of Hispanic alumni giving and thoroughly explored the
motivations of what inspires Hispanic alumni to give back to their alma mater.
Another study that explored Hispanic alumni donor motivations but from a
qualitative lens was Bumbry’s (2016) research on how race, ethnicity, social
identity and university organizational culture influence Hispanic philanthropy
towards their alma mater. Bumbry conducted a qualitative explanatory and
instrumental case study on a primarily White university. Bumbry’s reasoning for
conducting these particular types of case study was to gain a better sense of
Latin@ social identity as a student and as an alumni. In addition, Bumbry wanted
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to study Latin@ non-donor and donors and examine attitudinal differences in
donating, charitable priorities and belonging to their alma mater.
Bumbry (2016) conducted semi-structured interviews with both alumni and
university staff that consisted of representatives from university advancement,
student affairs and admissions. The goal of interviewing university staff was to
validate student experiences and to gain a better sense of the university’s efforts
in building a culture of philanthropy with minority alumni. Bumbry also studied
university documents that consisted of messaging targeted towards Latin@
alumni.
Bumbry (2016) interviewed 15 individuals that consisted of 12 Latin@
alumni and three university representatives. Participants for the study were
recruited through various methods - either through social media advertising,
recommendations of university staff and through the university’s Latin@ alumni
association. The demographics of the individuals interviewed consisted of seven
women, five men, of which 10 of the individuals were heterosexual, one was gay
and another one was bisexual. The alumni interviewed had graduated from the
university between 2-16 years at the time of the study.
In terms of the document analysis, Bumbry (2016) analyzed the
university’s statement on diversity, the Multicultural department’s vision
statement, the Student Affairs division mission statement, Latin@ alumni
association mission statement as well as financial aid and the career center’s
marketing materials.
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Bumbry (2016) found that identity salience influenced philanthropic
tendencies for Latin@ alumni to support their alma mater. As previously
discussed from McDearmon’s (2012) study, identity salience is the idea that
individuals will perform in a manner that is congruent to how they identify
themselves (Stryker & Serpe, 1994; Stryker, 2002). Bumbry found that Latin@
alumni were more inclined to support initiatives that they could connect to and
had a direct effect on the individuals they wanted to help. Bumbry indicated these
motivations were influenced by the alumni’s identity and cultural awareness. In
addition, Bumbry found that Latin@ alumni were not inclined to support
institutional funds such as dean’s funds or building project funds but would rather
support initiatives that directly impacted students. Bumbry’s findings support
Acosta (2010), Drezner (2018) and O’Connor’s (2007) research that Hispanic
alumni have an affinity to support student scholarship funds. Bumbry also found
that Latin@ alumni felt they gave through other ways besides financially, such as
through volunteering for the university or attending university programs. This
finding aligns with research conducted by Cabrales (2011) in which Latina/o
alumni felt that their support is given through other avenues besides financial
means.
One of the themes Bumbry (2016) found in their research was how class
salience influenced giving. Bumbry noted that Latin@ alumni had a strong class
salience in which alumni wanted to support initiatives that would support social
mobility uplift for students from disadvantaged backgrounds. These findings align
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with research conducted by Vallejo (2015) and O’Connor (2007) in which wealthy
Latino/as use their wealth to provide foundational support to uplift Latinos into a
higher social class.
Another theme that emerged from Bumbry’s (2016) study centered around
affinity. Bumbry discovered that the alumni interviewed had positive student and
post-graduation experiences that created more affinity to the institution. Bumbry
also indicated that affinity was a byproduct of student engagement. All the
participants indicated some form of student involvement with either a service
club, fraternity or sorority and student government. Bumbry indicated that this
finding added to the research on student engagement in that previous research
did not focus on ethnicity in studying how student behavior translated to alumni
giving. While previous studies may not have focused on ethnicity in examining
student engagement to alumni giving, Bumbry’s finding is consistent with Weerts
and Cabrera’s (2017) finding that alumni behavior models student behavior and
Holmes (2007) and Freeland’s (2015) finding that student giving and
engagement is a predictor for alumni giving.
An interesting finding from Bumbry’s research related to how Latino
alumni viewed philanthropy. Bumbry (2016) indicated that all participants in the
study valued their relationship with their alma mater and envisioned furthering the
relationship through philanthropic support. The attitudinal perspectives of the
alumni Bumbry interviewed contrasted greatly from the alumni that participated in
Cabrales (2011) study. Cabrales found that Hispanic alumni perceived time and
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volunteer support as giving to the institution whereas the young Latino alumni
Bumbry interviewed understood that the next step in their alumni role was to
provide charitable support.
In studying the motivations and giving priorities of Hispanic alumni, similar
to O’Connor’s (2007) research, Bumbry (2016) found that Hispanic alumni
consider higher education a funding priority over church and family. Bumbry also
found that alumni preferred to give to programs or scholarships that benefitted
low income or underrepresented students or organizations they have been
involved with on campus. This finding matches Drezner's (2018) research on
alumni identity in which minority alumni were interested in supporting all minority
students, not just students that were of the same race or ethnicity. However,
Acosta (2010) and O’Connor’s research indicated that Hispanic alumni prefer to
give to students of the same ethnicity.
Bumbry’s (2016) qualitative research study provided a deep examination
on motivations that inspire Hispanic alumni to give back to their alma mater.
Another qualitative study that focused on Hispanic alumni giving was Cauda’s
(2014) research on how institutions can build a culture of minority philanthropy.
Cauda conducted a qualitative research study and used a case study approach
to provide a rich description of the background and context of the institution being
studied. Cauda intended to study two institutions and present the similarities and
differences between the two however the institutions that were approached
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declined to participate with the exception of one university which was Loyola
Marymount University.
Cauda’s (2014) data collection included “1) field interviews, 2) analysis of
archival materials, and 3) comprehensive review of promotional materials and
institutional literature” (p. 37). The field interviews consisted of twenty-one
individuals that were LMU administrators, staff, faculty and alumni donors.
Concepts from the interviews were broken down into four categories: “1)
institutional mission and approach to diversity, 2) student engagement, 3) alumni
engagement and 4) alumni giving” (p. 42). These categories were then broken
down further into groups that consisted of “alumni engagement, campus culture,
demographics, defining diversity, financing education, history, Jesuit education,
leadership commitment, motivation to give, overall impression and student
experience” (p. 42).
Several themes emerged from Cauda’s research. Cauda (2014) noted that
the university could create a culture of philanthropy with their students. While
LMU may not have created a sense of giving with their students, LMU has a
class giving program in which graduating seniors are encouraged to give as part
of a class gift. Data provided by the LMU’s Alumni office indicated that those
alumni who gave as part of a class gift as a student had an increased
participation rate of 4% over prior classes in which the class giving program had
not been enacted yet (Cauda, 2014). Cauda’s finding supports research from
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Freeland (2015) and Holmes (2007) that student philanthropy is an early
indicator of future alumni giving.
In regards to Latino alumni giving, Cauda (2014) indicated that Latino
alumni donors had an emotional connection to LMU. Latino alumni believe that
the institution created a familial environment that made students feel as if they
were at home (Cauda, 2014). Cauda did note that Latino transfer students and
students who lived off campus did not feel as attached to the institution as their
on-campus counterparts however they still had a robust connection and a sense
of loyalty to LMU. While Cauda found the exact opposite of Acosta’s study, both
findings support each other in that Latino alumni gave at LMU because they
experienced that familial connection whereas Acosta’s research found that
alumni did not consider NMSU as a giving priority because they did not have that
familial connection.
In terms of drivers of Latino giving, Cauda (2014) discovered different
reasons why Latino alumni give back to LMU. For example, “their cultural
background and experience as members of the LMU Latino community played a
role in their decision to give. However, for some, cultural affiliation was less of a
consideration” (p. 136). Common themes that emerged were that Latino alumni
who received financial support want to “give back and pay it forward” and provide
the same opportunity they had to other Latino students. On the other hand, other
Latino alumni indicated they were happy with the education they received and
their experience as a Latino student and want to support Latino initiatives. Cauda
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indicated that 50% of the Latino alumni interviewed gave directly to initiatives that
support Latino students and programs and 33% supported LMU’s general
fundraising priorities.
Another common theme from Cauda’s study was that Latinos want to help
other areas of the university but their emotional connection to supporting Latinos
at LMU supersedes supporting other university priorities. This finding supports
the previously discussed research from O’Connor (2007), Acosta (2010), Bumbry
(2016) and Cabrales (2016) that Latinos want to support other Latinos in their
pursuit of a higher education.
While the research on Latino philanthropy supports the overall notion that
Latinos want to help support the next generation of Latinos, there are differing
findings on motivations that inspire Hispanic alumni to give back to their alma
mater. Previous research has established that Hispanics give to church,
community and family, research by O’Connor (2007) and Bumbry (2016)
indicated that Hispanics consider higher education a funding priority over church
and community. While all research on Hispanic alumni philanthropy is critical,
what is particularly relevant about O’Connor and Bumbry’s research is that the
study included alumni who are currently giving to their alma mater. Acosta’s
(2010) research asked alumni if they would support their alma mater which
implies that the alumni are not current donors. In addition, the findings varied on
student engagement and Hispanic alumni. Acosta (2010) found that even though
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alumni had a good experience at their alma mater, they still weren’t inclined to
give whereas Bumbry’s research indicated otherwise.
Two common themes that emerged among the research is the idea of
Hispanics supporting funding priorities that elevate social mobility for other
Hispanics and how social identity influences Hispanic philanthropy. As previously
discussed, Latinos want to support other Latinos indicating that social identity
influences philanthropy among minorities. In addition, the concept of social
mobility as a motivation for Latino giving provides a different perspective on why
Latino’s give and fits into Acosta’s assertion that “Latinos have often been
characterized as being collectivistic rather than individualistic (p. 147).” Acosta
indicated that Latina/os are community oriented and support programs that
benefit the whole rather than the individual (2010). Acosta’s (2010) study
supported these statements in that Mexican-American alumni and SpanishAmerican alumni preferred to give to priorities that supported community
enhancement rather than singular support for student scholarships. Latinos that
give because they want to uplift the social class of other Latinos are mobilizing
the Hispanic community as a whole rather than through individual efforts.
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Table 2.2. Synopsis of Latino Alumni Philanthropy Findings
Author

Study Participants

Type of
Study

Acosta, S.
(2010)

Mexican-American,
Spanish American
alumni, public
research HSI

Quantitative Hispanic alumni do not
consider higher education a
giving priority; Hispanic
alumni feel university does
not culturally engage them;
Hispanic will give to culturally
based initiatives

O’Connor,
W. (2007)

Latino alumni,
private, masters
granting HSI

Qualitative

Latino alumni consider higher
education a priority over
family and community;
generational differences in
Latino donor motivations;
Latino donor motivations
change based on amount of
gift.

Bumbry,
M.G. (2016)

Latin@ alumni, PWI Qualitative

Latin@ donor motivations
influenced by identity and
cultural awareness; Latin@
alumni want to support
initiatives that promote social
mobility for marginalized
students; Latin@ alumni
consider higher education a
giving priority over family and
church.

Cauda, L
(2014)

Latino alumni,
private, research
Jesuit university

Student philanthropy indicator
of future alumni giving; Latino
alumni will give to provide
opportunities for future Latino
students; Latinos have an
emotional connection to
causes they are willing to
support;

Qualitative
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Findings

Latino Philanthropy
The previously discussed research studies focused primarily on
philanthropic motivations of Latino alumni in supporting their alma mater.
However, it is critical to understand philanthropic motivations of Latinos on a
holistic scale. The research that has been conducted on Latino philanthropy
indicates that Latino philanthropic endeavors are either direct or indirect. Latinos
will provide financial support indirectly to family or to the homeless or through
donations of personal property such as clothing and food to homeless shelters
(Perry, 2008; Acosta, 2010; Bumbry, 2012, Rivas-Vasquez, 1999). In terms of
direct support, Latinos gave monetary donations to the church and to non-profit
organizations that support diverse communities (Cortes, Inf1995; De la Garza &
Lu, 1999; Acosta, 2010). Rivas-Vazquez (1999) indicated that Latino giving “does
not fit neatly within traditional U.S. models of philanthropy” (p.116) in that Latinos
tend to support family and friends. In their qualitative study, Rivas-Vazquez
examined Hispanic philanthropic giving and the factors that influence their
charitable support. Rivas-Vazquez conducted 60 structured interviews with
Hispanic donors in the following states: California, Florida, Illinois, New York and
Texas. These states were selected in that at the time of the study a majority of
the Latino population in the U.S. was in these states. The participants consisted
of Latino donors who had donated at least $1,000 or who could give a donation
of that amount. Out of the participants interviewed, four donors had made gifts of
$1 million or more, one donor made a gift of over $100,000 and several had
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made gifts over $10,000. The overall question that guided Rivas-Vazquez study
was “What motivates [Latinos] as donors and what preferences do they have as
givers?”
Several themes emerged from Rivas-Vazquez’ study. One theme was the
influence of identity on charitable giving. Participants identified strongly with their
country of origin and their culture which indicated that Hispanics hold firmly to
strong cultural values and the impact those values have on philanthropic
behavior. Rivas-Vazquez found that Hispanics “have a strong desire to preserve
traditions, a sense of responsibility for family members and friends that results in
direct giving . . . remittances to countries of origins and an openness for giving to
nonprofit organizations that assist members of one's own ethnic or national
community” (1999, p.119).
Another prevalent theme was the personal nature of giving. RivasVazquez (1999) found that Hispanics will give to help individuals in raising funds
for programs they support and believe in. In addition, Hispanics would support
organizations if the organization had earned their trust or if the leader of the
organization managed the program well and was transparent in how funds were
used, which indicated that Hispanics appreciated the value organizations placed
on their relationship with donors.
In terms of what Hispanics are interested in supporting, Rivas-Vazquez
(1999) found Hispanics were interested in supporting “education, family (children,
youth and the elderly), and the church” (p.123). Over half of the respondents
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indicated a desire to support education in that education helps level the playing
field for diverse individuals. Participants indicated that supporting education helps
build a foundation for the future and that it was an investment in peoples’ lives.
Rivas-Vazquez did indicate that participants did not include church as a priority
however based on their qualitative responses suggested that “giving to the
church is a given, and that it ranks outside, if not above, all other giving” (p.123).
Rivas-Vazquez’s findings on Latino information giving aligns with previous
research on Latino giving in that Latino giving occurs outside of traditional
philanthropy which is driven by the tax deduction. Responses from individuals
indicated that giving to organizations is too impersonal for them and would rather
support family members. For example, a Hispanic family is more likely to give
their furniture to a family member than to a non-profit organization. Riva-Vazquez
indicated these findings supported the theme that Latinos need to have a
personal connection to their giving.
One final theme Rivas-Vazquez found was that Latinos are distrustful of
institutional giving such as supporting foundations, endowment funds or planned
gifts. Less than 50% of participants did not contribute to endowments. In addition,
participants did not understand the purpose of an endowment or for those who
did give to an endowment, did not like the long-term payout. For the participants
that did give to an endowment fund, it was indicated that they only gave because
they knew the individual who asked, again supporting the notion that Latinos
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prefer a personal connection. In regards to planned gifts, Latinos preferred to
leave wealth to their family and that they wanted to give during their lifetime.
Rivas-Vazquez’ study contributed to the literature on Latino philanthropy
and provided a deep understanding of Latino philanthropic motivations and the
causes they are interested in supporting. Another study which examined Latino
philanthropy was Vallejo’s (2013) study on ethnic philanthropy in middle and
upper-class Latino entrepreneurs. As the Latino population continues to increase
in the United States so does the number of Latinos entering the echelons of
middle- and upper-class society and acquiring wealth through entrepreneurial
endeavors (Vallejo, 2013; Coronado & Martinez, 2018). As previously discussed,
research indicates that Latino philanthropy is centered around key areas integral
to their culture - family, community and church (Acosta, 2010; Bumbry, 2016,
Perry 2008). However, assimilation theory suggests that as minorities move into
higher social classes, they abandon their ethnic communities (Wilson, 1987).
Vallejo (2015) indicated that little research exists about wealthy Latino
entrepreneurs as scholarly research focuses on small Latino businesses that
generate barely enough revenue to stay open. Vallejo also reported that Latino
populations are perceived as having little influence in upward mobility and lacking
the resources and networks to improve social class (2015). Since research has
not focused on successful Latino entrepreneurs, Vallejo (2015) stated it is
important to understand their philanthropic motivations and how it impacts Latino
communities.
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Vallejo (2015) posed the following research questions: “Do successful
Latino business owners retain ties to ethnic communities? To what extent do
successful Latino business owners give back to the community? What are Latino
business owners’ motivations for giving back?” (p. 125). Vallejo conducted a
qualitative study of 55 participants using structured interviews and a snowball
sampling technique in which the researcher contacted Latino-owned banks who
then provided names of entrepreneurs for the researcher to contact. The
snowball technique helped the researchers identify individuals with certain
attributes. In addition, the researcher did not use Latino networks such as service
clubs or professional organizations in order to avoid bias of selecting individuals
who were already involved in the community. interviews of middle class and
upper-class Latino entrepreneurs. The majority of these entrepreneurs had
bachelors or masters degrees and ranged in age from 29 to 69 years old
however 43 was the median age (Vallejo, 2015). The participants owned a wide
variety of businesses - from entrepreneurs owning a business that had a majority
of Latino employment to businesses where Latinos were not represented. Vallejo
indicated that most of the entrepreneurs interviewed owned a business that was
not represented of the minority community. In terms of demographic data, the
respondents were mostly all Mexican with 14% of the respondents from South or
Central America. Approximately 23 of the 55 respondents were female
entrepreneurs.
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Vallejo (2015) indicated that the interviews were inductive with the
interviewer asking “questions about their educational, work, and entrepreneurial
trajectories, class background, access to capital, networks, and patterns of
financial and social support” (p.129). Responses were then coded for themes
such as community support and engagement, support of Latino and other
communities and reasons for support and engagement.
Vallejo (2015) found that middle-class entrepreneurs gave back to the
Latino community through supporting fundraising events for the Latino
community, mentoring programs and serving as board members for Latino based
advocacy groups. These middle-class entrepreneurs would share their story of
success with young Latinos to inspire them to do well in school. Vallejo labeled
these entrepreneurs as “agents of social change” (2015, p. 130). While Cabrales
(2011) study focused specifically on Latino alumni engagement and philanthropy,
Vallejo’s findings are similar to Cabrales in that Latinos want to give back to their
community and will support causes that advance social capital for Latinos.
In terms of upper-class Latino entrepreneurs, Vallejo (2013) found that
they used their wealth to build foundations of social change for Latinos. For
example, supporting education and Latino businesses in order to provide
resources and opportunities for Latinos to advance to a higher social class.
Vallejo (2015) found entrepreneurs supporting charter schools in Latino
communities that foster academic achievement and have college prep built into
the curriculum as well as sitting on Latino-based alumni associations to build
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long-term endowed scholarship support for Latinos. Vallejo (2015) found that
wealthy Latino entrepreneurs want to move the middle class of entrepreneurs to
upper class in order to help them build wealth. This was done through the
establishment of Latino-owned banks that provide start-up funding for Latinos to
cultivate business development. In terms of their motivations, Vallejo found that
both middle- and upper-class Latino entrepreneurs had experienced personal
struggles growing up in low-income households and wanted to use their success
to help increase the status quo for all Latinos. In addition, these entrepreneurs
understand the discrimination Latinos experience in applying for business loans
and starting a business and want to help eliminate these challenges that prevent
them for moving into a higher social class. Vallejo (2015) indicated this was
representative of an immigrant narrative that outlines the adversity Latinos
experience in achieving upward mobility.
Vallejo’s findings on upper class business entrepreneurs are similar to
O’Connor’s research findings on Latino alumni in that O’Connor found that
alumni who made larger gifts were more likely to support endowments which is
representative of “elite philanthropists” (O’Connor, 2007, p. 85). While elite
philanthropy is associated with a colonial view of giving, Vallejo’s study revealed
that Latino entrepreneurs balk at assimilation theory and they continue to support
their ethnic community through individual efforts such as mentoring Latino youth
or serving on boards, or through supporting efforts that build systemic change in
advancing Latinos to a higher social class.
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Table 2.3. Synopsis of Latino Philanthropy Findings
Author

Study
Participants

Type of
Study

Findings

RivasVazquez,
A.G.
(1999)

Hispanic donors
in California,
Florida, Illinois,
New York and
Texas.

Qualitative

Influence of identity on giving,
giving to family is a priority; giving
priorities are education, family and
church (supporting education to
attain equity for Latinos and other
minorities); giving is very personal
to Latinos, do not like to support
organized giving methods such as
endowments and planned gifts

Vallejo
(2015)

Latino middleclass and upperclass
entrepreneurs in
California

Qualitative

Middle class entrepreneurs gave
back to community through
engagement and support of
fundraising events and mentoring
youth; upper class entrepreneurs
philanthropy supported efforts that
would build foundations of support
to elevate Latinos as a social
class; upper class giving Latino
giving representative of elite
philanthropy

Chapter Summary
This chapter reviewed existing literature on alumni engagement and the
motivations of why alumni stay engaged with their alma mater. In addition, the
chapter reviewed characteristics of alumni giving and the factors that motivate an
alumni to donate to their alma mater. A historical perspective was provided of
philanthropy in American higher education to provide a narrative on how private
universities have been the repository of wealth from donors while also to highlight
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how motivations have changed from donors wanting to build universities to
wanting to effectuate transformative changes in higher education.
The final part of the literature review provided an overview of Latinx alumni
philanthropy and Latinx philanthropy and the motivations that inspire Latinx
individuals to give back to their communities and their alma mater. While
research has been conducted on Latinx alumni giving, of the studies discussed,
only one study (O’Connor, 2007) focused on Latinx alumni who had financially
supported their alma mater. The studies discussed consisted of participants who
were asked hypothetical questions about charitable support towards their alma
mater. In order to truly understand the factors that motivate Latinx alumni to
support their alma mater, it is imperative to examine those motivations from a
donor lens and study individuals who are currently providing financial support to
their alma mater. In addition, the aforementioned studies focused on large
research universities, private, faith-based institutions or private institutions.
Further research should be conducted on public HSIs in order to understand the
donor motivations of Latinx alumni and the factors that influence them to support
their alma mater.
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CHAPTER THREE
RESEARCH DESIGN AND METHODOLOGY

Introduction
The purpose of this chapter is to provide an overview of the research
methods that were used for this qualitative study regarding the donor motivations
of Latinx alumni who give to their HSI alma mater and if the motivations change
based on the size of the gift. This chapter will state the research methods,
instrumentation that will be used, data collection methods. An overview will be
provided of the research design which includes the methodology, participants,
data collection and data analysis. In addition, this chapter will review the author’s
positionality and define the criteria used to measure the author’s trustworthiness.

Study Purpose
The purpose of this study was to explore Latinx alumni donor motivations
at Hispanic Serving Institutions and how giving amounts change based on donor
motivations. In addition, this study examined areas of university priorities that
Latinx alumni donors support or are interested in supporting. Latinx alumni prefer
to support initiatives that provide opportunity for social mobility for other Latinx
individuals as well as providing support to students that mirror their cultural
identity (Cabrales, 2011; Cauda, 2014; Acosta, 2010; Vallejo, 2013). The majority
of HSIs are in California; however, California proposition 209 prevents the
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awarding of scholarships based on race and/or ethnicity. With this limit in place,
how will HSIs support alumni donor motivations while also upholding State law?
The other state that has the second highest amount of HSIs is Texas, which
currently does not have restrictions on race or ethnicity-based scholarship
support.

Research Methods
Qualitative Research Design
A qualitative research design was used for this study. The purpose of
qualitative research is to “make sense of actions and narratives and the ways in
which they intersect” (Glesne, 2016, p. 1). This study explored different
narratives of Latinx alumni donors, the motivations that inspire them to give to
their alma mater and the different priorities they are interested in supporting.
Solorzano and Yosso (2002) indicate that qualitative research is an effective
research tool when examining underrepresented individuals as the research
provides an avenue for minorities to provide their narrative and how their
narrative conflicts with general assumptions. Common presumptions about
minority giving is that minorities receive rather than give (Drezner, 2013; Acosta,
2010). In regards to Latinx philanthropy, research has indicated that the Latinx
population support community, family and church however research has yet to
explore the motivations of why Latinx alumni donors support higher education.
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As explored in the literature review, the quantitative research that has
been conducted on Latinx alumni philanthropy surmises results and draws
correlations between findings however the research does not provide an in-depth
understanding of what motivates Latinx alumni to support their alma mater. The
qualitative research that has been conducted on Latinx alumni philanthropy has
provided themes of why Latinx alumni give, however the qualitative studies have
focused on Latinx alumni and if they would give to their alma mater. The goal of
this study was to discover the motivations of Latinx donors to their HSI alma
mater.

Research Questions
This qualitative study will be informed by the following research questions:
RQ1: What are the donor motivations of Latino alumni that give back to
their HSI alma mater?
RQ2: Do the size of the gift change based on the motivations?
RQ3: What giving priorities are Latino alumni interested in supporting at
their alma mater and why?

Methodology
The research methodology that was used for this study was a hermeneutic
phenomenological study. Phenomenological research “is an in-depth inquiry into
a topic with a small number of homogeneous participants. The researcher seeks
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to understand the experiences and perceptions of each participant, and to
examine similarities and differences across cases” (Glesne, 2016, p. 290).
Specifically, hermeneutic phenomenology is focused on the “subjective
experience of individuals and groups. It is an attempt to unveil the world as
experienced by the subject through their life world stories” (Kafle, 2011, p. 186).
Kafle (2011) indicated that the call of a hermeneutic phenomenological study is
to “generate the best ever interpretation of a phenomenon” (p. 186). The
phenomenon is Latinx alumni philanthropic support to their alma mater. Since the
intent of this study was to explore Latinx alumni donor motivations across
different HSIs, it is critical to gain a better understanding of the different factors
that motivate Latinx alumni to give and identify commonalities and differences to
provide a contextual understanding of philanthropy among the Latinx community.

Participants
Participant selection included Latinx alumni donors who made a
cumulative cash gift of $500 or more in the last three years to their HSI alma
mater. In addition, the goal had been to include Latinx alumni donors who made
a planned gift to their alma mater or a seven-figure gift to their alma mater
however contact information could not be found for the seven-figure gift donor. In
addition, the planned gift donor fell ill during the course of this study and could
not participate. Industry practice indicates that major donors can be identified by
“recency of giving, frequency of the gift and the amount of the gift” (DonorSearch,
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2020). A purposeful sampling technique was used in which Vice Presidents of
Advancement or their designee was asked to recommend donors and contact
donors that meet the criteria for this study, i.e. Latinx alumni that had given over
$500 in the last five years. The HSIs that were selected have a student body with
over 50% of their student population consisting of Latinx students thus translating
to a diverse alumni pool. In addition, their recent alumni giving rates are below
the national average in which this research could help benefit these institutions
as they look to increase their alumni giving efforts.

Instrumentation
A semi-structured interview format was utilized for this study. Semistructured interviews provide an opportunity for new ideas to emerge from the
participants which can help the interviewer to collect more qualitative data during
the course of the interview (Keller & Conradin, 2020). The following research
questions are based from a qualitative study conducted by Bumbry (2016) on the
influence of race and ethnicity on young Latinx alumni giving. While the study
was conducted on a primarily White institution, the questions were modified for
this study on Latinx alumni donors at Hispanic Serving Institutions. The
researcher (Bumbry) granted permission for the use of their questions and
interview protocol.
The interview questions were formatted to align with the research
questions of this study as well as the theoretical perspectives. In addition, the
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questions were organized to understand the donor’s background, their
undergraduate experience and alumni experience. The purpose for asking
questions regarding their various experiences was predicated from the literature
review in which research findings indicated how all three experiences influence
Latinx alumni philanthropic support of their alma mater.

Table 3. Interview Questions Aligned with Research Question and Theoretical
Perspective.
Interview Questions

Research
Question

Theoretical Perspective

Were you involved in any clubs or
organizations as a student? If so, which
clubs and organizations and why did you
join them?

RQ1, RQ2

Charitable giving theory,
Organizational Identification Theory

Did your alma mater conduct any student
giving campaigns when you were a
student? Did you donate as a student?

RQ1

Charitable giving theory,
Organizational Identification Theory

How would you describe your
undergraduate student experience?

RQ1, RQ3

Organizational Identification Theory

Did you feel a sense of belonging at your
alma mater?

RQ1, RQ3

Organizational Identification Theory

How do you feel the university supported
your undergraduate experience? Did you
use any university resources available to
you such as Financial Aid, Student
affinity groups?

RQ1, RQ3

Organizational Identification Theory

How do you feel the university has
engaged you as an alumni?

RQ1, RQ3

Organizational Identification Theory

When you graduated from your alma
mater, what were your expectations from
your alma mater as an alumni of the
institution? What are your expectations
now?

RQ1
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Organizational Identification Theory

Table 3 (continued)
Interview Questions
How do you engage with your alma
mater as an alumni?

Research
Question

Theoretical Perspective

RQ1

Organizational Identification Theory

How do you perceive your short and long
term philanthropic or charitable giving
interests at your alma mater? What
would change those interests?

RQ1, RQ2,
RQ3

Charitable Giving Theory

Why did you choose to make a gift to
your alma mater?

RQ1, RQ2,
RQ3

Charitable Giving Theory

What motivates you to give?

RQ1

Charitable Giving Theory

What areas of the university are you
interested in supporting and why?

RQ3

Charitable Giving Theory

Would you consider leaving the
university in your estate? What causes
would you support with your estate?

RQ2, RQ3

Charitable Giving Theory, Social
Identification Theory

What factors influenced you to make
your first gift to your alma mater? Your
most recent gift?

RQ1

Charitable Giving Theory,
Organizational Identification Theory,
Social Identification Theory

RQ1, RQ2,
RQ3

Charitable Giving Theory,
Organizational Identification Theory,
Social Identification Theory

Where did you first learn the concept of
philanthropy?

RQ3

Charitable Giving Theory, Social
Identification Theory

Are there any other comments or
reflections you would like to share about
your student and/or alumni experiences,
your personal giving to the University or
Latinx philanthropy broadly?

RQ1, RQ2,
RQ3

Charitable Giving Theory,
Organizational Identification Theory,
Social Identification Theory

Please tell me about the largest gift you
made to your alma mater? What
prompted you to make that gift? What did
the gift support?

Note: Interview instrumentation (Bumbry, 2016)

The following demographic and statistical questions were asked after the
semi-structured interviews so as not to influence participant responses on
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student, alumni and donor questions. These demographic questions helped
inform themes that emerged from the qualitative interview questions.
1. What year did you graduate from your alma mater?
2. How many years after you graduated did you make your first gift?
3. Do you remember your first contact or engagement with your alma mater
after you graduated? Please tell me about it.
4. Would you mind sharing what generation of Latino are you?
5. Current Employment Status/Occupation
6. Current City/Town
7. Hometown
8. Nationality
9. Ethnicity
10. Gender
11. Highest level of educational attainment by parents/guardians
12. Religious/Faith tradition

Setting
The study was conducted between February to April, 2021. Due to the
COVID-19 pandemic and to ensure the safety of the participants and the
researcher, interviews were conducted via telephone call and video calls.
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Methods of Data Collection and Data Analysis
The goal of this research was to understand what motivates Latinx alumni
to give back to their alma mater. In order to do this, I conducted a qualitative
content analysis and constructed a list of meaningful responses based on the
frequency of the responses and then clustered the responses to develop
common themes that emerged from the participant interviews. Glesne (2010)
indicated that a critical component of thematic analysis is categorizing data by
codes and then teasing out patterns and common themes from the codes. In
order to not limit coding to one specific code or pattern, I employed a method of
simultaneous coding which used multiple codes for the same data text (Saldana,
2016). Since I examined common themes of donor motivations among a specific
group (Latinx alumni) but anticipated varying experiences, the simultaneous
coding was helpful to find connections among different participants.
Validity
In terms of validity, since a hermeneutic phenomenological study was
employed, the strategies of content validity, peer review and reliability were used
to ensure trustworthiness in the study.
Content Validity. Brod, Tesler and Christensen (2009) indicates that content
validity tests whether the analysis of the responses accurately reflects the
perspectives of the participants. Content validity will be checked against research
findings in the literature review.
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Peer Review. Creswell (2013) indicates that peer review “provides an external
check of the research process” (p. 251). A review was conducted by the
dissertation committee to ensure the methods and interpretation of the data was
conducted accurately and aligned with the theoretical perspectives.
Reliability. A pilot study was conducted to test the interview questions and ensure
that potential participants understood the questions and answers were
consistent.

Limitations
The limitations to this research study that impacted the research results
was access to participants and finding eligible alumni to participate. The initial
goal had been to interview Latinx alumni that had made a cumulative gift of
$1,000 or more within the last three years however the threshold had to be
reduced to find additional participants. In addition, the goal of this study was to
explore donor motivations however as mentioned in the problem statement,
alumni giving is influenced by many factors which may have resulted in donor
motivations varying across the pool of participants. For example, if one pool of
recipients received a large amount of merit or need based scholarship aid, their
motivations for giving may differ widely from the rest of the participants. However,
I did not find any significant background experiences that caused the motivations
to vary significantly.
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Definition/Delimitation of Topic
The purpose of this study was to examine donor motivations of Latinx
alumni that give back to their HSI alma mater and if the motivations change
depending on the size of the gift. While the literature review provided a global
context of alumni engagement and alumni donor motivations, this study only
pertained to Latinx alumni giving at public, regional and research Hispanic
Serving Institutions. The participants encompassed alumni that self-identified as
Latino or Hispanic through the application process of their respective institution
and had given over $500 in the last five years. These parameters were set to
ensure that data captured from the study is current and relevant and that alumni
contacted for these interviews are still engaged with their alma mater.
This study did not address the current giving rate of Latino alumni nor did
it explore Latino giving at non-HSI institutions.
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CHAPTER FOUR
RESEARCH FINDINGS
The purpose of this research study was to explore the donor motivations
of Latinx alumni at Hispanic Serving Institutions. Semi-structured interviews were
conducted on a total of 10 Latinx alumni donors from four different Hispanic
Serving Institutions. Eight alumni were from two public-regional HSIs located in
California. One alumna was from a large, public research HSI in Texas and
another alumna was from a large, public research HSI in Arizona. This chapter
will provide an overview of the participants as well as research findings that were
guided by the following research questions: 1) What are the donor motivations of
Latinx alumni that give back to their HSI alma mater; 2) Do the size of the gift
change based on the motivations; and 3) What giving priorities are Latinx alumni
interested in supporting at their alma mater and why?

Participant Demographics
The following information provides brief, demographic and narrative information
about each donor. The donor’s real name was replaced with a pseudonym to
protect the donor’s identity.
Athena is a Latina alumna, who was an undocumented student during her
undergraduate career. Athena has established a scholarship at her alma mater
that provides for full tuition and school expenses for a Dreamer student that is
renewable. Athena was a recipient of a merit scholarship as well, having received
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a full ride to the HSI she attended. In addition, Athena was actively involved in
college and continues to keep in contact with faculty she had a close relationship.
Her total giving to her alma mater is over $40,000. Out of all the participants
interviewed, Athena’s parents are the only ones that had a college education with
her mother having an associate’s degree and her father a medical degree.
Lily is a Latina alumni who attended the public regional HSI after she
transferred from a local community college. Lily did not get involved in any
student organizations as she was working full-time and focused on her degree,
however, indicated that faculty were very supportive and were available for
advising. Laura has been giving to her alma mater for the past 15 years and has
given over $3,000 to her alma mater.
Levi is a Latino alumni who is currently a non-profit executive and
participates in several cross collaborations with his alma mater in order to
increase the college going rate of students in the region. Levi was actively
involved in student organizations and made several leadership connections while
a student and as an alumni. Levi has worked with all the university presidents
and considers himself an advocate of the university. He currently serves on the
university’s foundation board and has given over $8,000 to the institution.
Leia is a Latina alumni from a large public research university. Leia is
considered a non-traditional student in which she pursued her degree later in life
and was also married and had children. Leia is involved in several non-profits in
the region and has established an endowment in honor of her mother at her alma
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mater. While Leia was a business student, the endowment will provide
scholarships for nursing students since that was a passion of her mothers. Leia
has given over $30,000 to her alma mater.
Matthew is a Latino alumni from a public regional comprehensive
institution. Matthew was admitted to his alma mater through the EOP program,
which he supports through gifts to this day. Matthew was not involved in student
activities as he was working full time and was married his last year of school and
his main goal was to get a degree. While Matthew was not involved, he still
enjoyed his student experience and felt that faculty were responsive. Matthew
has been giving to his alma mater for 19 years and has given over $1,800 to
support EOP and Foster Youth programs.
Edward is a Latino alumni from a public regional comprehensive
institution. Edward went into the navy upon graduation from high school and
when he was out of the military, planned on attending a community college,
however, was admitted to his alma mater through EOP. Edward was actively
involved in MECHA and other student organizations and made connections to
university leadership as both a student and as a graduate. Edward has been
giving to his alma mater for ten years and has given over $2,000.
Amara is a Latina alumni from a public regional comprehensive institution.
Amara was actively involved in Greek life and other volunteer organizations as a
student and continues to stay engaged as an alumni by participating on the
institution’s Latino alumni board and also the university’s foundation board.
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Amara has been giving since she graduated with her degree, for 11 years and
has given over $5,000.
Stephan is a Latino alumni from a large, public research university.
Stephan received a full-ride to his alma mater on a merit scholarship and was
actively involved as a student leader during his undergraduate years. Stephan
made several connections with university leadership during his time as a student
and as an alumni and has served on the university’s Latino alumni chapter board
as well as the university’s main alumni board. Stephan has been giving to his
alma mater for 20 years and has given over $10,000.
Allie is a Latina alumni from a public regional comprehensive university.
Allie was admitted to her alma mater through the EOP program and was involved
in MECHA as well as other organizations that advocated for the rights of
farmworkers. Allie was involved in university activities such as fundraising for
clubs and organizations as well as participating in EOP events. She has been
giving to her alma mater for over 7 years and has given over $2,000.
Luke is a Latino alumni from a public regional comprehensive university.
After finishing his military service, Luke attended a community college and then
transferred to his alma mater. While Luke was involved in student activities at his
community college, he was not engaged as much with his alma mater as a
student or as an alumni. Luke still supports his alma mater and has been giving
for five years and has given over $500. Luke has established a scholarship

93

foundation in honor of his mother that provides scholarship support to students in
the region with the goal of increasing the local college-going rate.
Table 4. provides demographic information of the interview participants by
ethnicity, institution type, graduation year, major, generation of college student,
occupation, religious faith, number of years giving and total giving to their HSI.
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Table 4. Participant Demographics

Name

Ethnicity

University Type

Major

Generation

Occupation

Colombian

Graduate
Year
2009

Lawyer

Identified
Faith
Catholic

Years
Giving
11

Total
Giving
40,00050,000

Athena

Public Regional

Political Science

Second

Lily

Mexican-American

1979

Public Regional

Sociology

First

Public Service

Catholic

15

1-10,000

Levi

Mexican-American

1991

Public Regional

History

First

Non-profit
executive

Catholic

15

1-10,000

Leia

Mexican-American

1996

Public Research

First

Higher
Education

Catholic

25

30,00040,000

Public Regional

Computer
Information
Systems
Liberal Studies

Matthew

Mexican and Native
American

1978

First

Public Service

Christian

19

1-10,000

Edward

Mexican American

1975

Public Regional

Political Science

First

Education

Christian

10

1-10,000

Amara

Salvadoran

2007

Public Regional

Psychology

First

Christian

11

1-10,000

Stephan

Mexican-American

1988

Public Research

Exercise
Science

First

Non-profit
manager
Non-profit
executive

Catholic

20

1-10,000

Allie

Mexican-American

1997

Public Regional

Human Services

First

Healthcare

No identified
faith

7

1-10,000

Luke

Mexican-American

1971

Public Regional

History

First

Public Service

No identified
faith

5

1-10,000
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A total of 10 Latinx alumni donors participated in the research study. Out
of those 10 participants, seven were Mexican-American, one was Mexican and
Native American, one was Colombian and one was Salvadoran. The graduate
years ranged for each participant with four participants receiving their bachelor’s
degree from 1970-1979, one participant received their degree between 19801989, three participants received their degree between 1990-1999 and two
participants received their degree between 2000-2009. In terms of the type of
university attended, eight of the 10 participants attended a public regional
Hispanic Serving Institution and two participants attended a public research
Hispanic Serving Institution.
As for type of degree attained, two participants received their degree in
Political Science, two received their degree in History, one participant received
their degree in Computer Information Systems, one participant received their
degree in Sociology, one participant received their degree in Liberal Studies, one
participant received their degree in Psychology, one participant received their
degree Exercise Science and one participant received their degree in Human
Services.
In terms of college student generation status, nine of the 10 participants
were first generation college students and one of the participants parents
received their higher education degree in Colombia but had to reapply for
certification in California. As for occupation, three participants worked in public
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service, three in non-profits, one in healthcare, two in education, one in human
services and one is a lawyer.
For religious faith, five of the 10 participants identified as Catholic, three
participants identified as Christian and two did not have a particular faith. As for
years of giving, three participants had been giving to their alma mater between 510 years, five participants between 11-20 years and two participants for over 20
years.
Giving ranges were used to provide confidentiality of donor information.
Eight participants had given between $1-10,000, one participant had given
between $30,000-40,000 and one participant had given between $40,00050,000.

Research Question #1: What are the Donor Motivations of Latinx
Alumni that Give Back to their HSI Alma Mater?

Student Experience
Semi-structured interviews were used to identify themes of what motivates
Latinx alumni to give back to their HSI alma mater. As discussed in the literature
review, the research conducted on alumni giving indicates that determinants of
alumni giving vary. Freeland, Spenner and McCalmon (2015), Holmes (2007)
and Marr, Mullin and Siegfried found that student engagement is a predictor of
alumni giving, however, Weerts and Ronca (2007) discovered that student
engagement does not predict alumni giving, rather alumni engagement will
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prompt charitable giving to the campus. These findings suggest that while current
alumni demographics have a significant role in their likelihood to give, their
student profile influences their proclivity to donate as well. In order to evaluate
what motivates Latinx alumni to give back to their HSI, interview questions were
developed that asked participants of their student, alumni and donor experience
to gain a better understanding of the motivations and factors that determine
Latinx giving.
Participants were asked if they were involved in any clubs or organizations
and why they became involved. Out of the ten participants, seven were involved
in clubs and organizations and three participants were not involved. Of the three
that were not involved, the reason was that they had to work full-time and were
focused on the completion of their degree. In regards to the participants that
were involved in student organizations, 19% indicated they joined a student
organization to advocate for students, in particular Latino students. Other themes
that emerged was that 14% of participants liked the concept of sisterhood and
brotherhood with Greek life, the notion of service, the desire for a support system
and the ability to interact with university leadership. Table 4.1 provides a
summary of themes from the interview question of student organization
involvement.
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Table 4.1. Student Club and Organization Responses
Were you involved in any clubs or organizations as
a student? If so, which clubs and organizations and
why did you join them? (RQ1&2)

N

Advocate for students/Latino advocacy

4

19%

Greek life

3

14%

Notion of service

3

14%

Friendships/Support System

3

14%

Enjoyed interaction with university leadership

3

14%

Wanted to experience as much as they could

2

10%

Change stigma of commuter campus

1

5%

Loves the feeling of helping

1

5%

Athletics

1

5%

Total

21

100%

% to Total

Another question participants were asked is if their alma mater conducted
any student giving campaigns during their time as a student. All participants
indicated that the university did not conduct student giving campaigns, however,
recalled specific instances where the concept of student giving was addressed.
Table 4.2 provides additional data regarding student giving campaigns.
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Table 4.2. Student Giving Campaign Responses
Did your alma mater conduct any student giving
campaigns when you were a student? Did you give if
they did? (RQ1)

N

% to Total

No

10

67%

No but faculty/administrators addressed giving

2

13%

No but university wanted parents to give

1

7%

No but universities need to consider barriers created
around giving, (i.e. advertising of minimum gifts)

1

7%

No but suggested student campaign, however,
university did not want to overextend students

1

7%

Total

15

100%

In terms of student engagement and giving, Holmes (2007) discovered
that students who participated in fundraising campaigns were more likely to
donate, however, students who participated in affinity groups organizations such
as Latinx or Black student associations were least likely to give. Holmes
attributed this finding to the notion that minority students may not feel engaged
with campus culture and are less involved when they graduate. However, the
findings above indicate that Latinx alumni will support the institution even though
they may not have been exposed to student fundraising campaigns but were
engaged with the campus in student activities.
Another question that was asked to determine how the undergraduate
experience may influence the motivations of Latinx alumni to support their alma
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mater was asking participants to describe their undergraduate experience, if they
felt a sense of belonging and how they felt the university supported their
undergraduate efforts. In regards to their undergraduate experience, all
participants indicated they had a very positive experience. A dominant theme that
emerged was that 19% of participants felt faculty wanted them to succeed and
17% of participants felt that they were approachable and responsive to
questions. Table 4.3 summarizes the participants' responses to their
undergraduate experience.

Table 4.3. Undergraduate Student Experience Responses
How would you describe your undergraduate
student experience? (RQ1&3)

N

Very positive

10

28%

Positive felt that faculty wanted them to succeed
Faculty/professors were approachable and
responsive
Enjoyed pairing social with academic experience
Involvement in activities helped build personal
relationships with university/administrator
engagement
Felt they wouldn’t have had such a positive
experience at larger institution
Not as positive as community college - campus too
large
Total

7

19%

6

17%

5

14%

5

14%

2

6%

1

3%

36

100%
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% to Total

In terms of students feeling a sense of belonging, 36% of the participants
felt a sense of belonging at their alma mater. Two participants indicated that even
though they may not have felt a sense of belonging, it was not a negative
reflection of their experience but their goal was to go to school and graduate
(Luke; March 23, 2021 and Matthew; March 2, 2021). Two dominant themes that
emerged was that 18% of participants always felt welcomed and 13% of
participants felt university staff and faculty were helpful in navigating college life.
It is important to note that one participant did feel a sense of belonging but only
because of their involvement with a minority organization. Table 4.5 summarizes
themes as a result of participant responses.

Table 4.4. Sense of Belonging Responses
Did you feel a sense of belonging at your alma
mater? (RQ1,3)

N

Yes, definitely felt a sense of belonging

8

36%

Always felt welcomed
Staff were helpful in navigating college life

4
3

18%
13%

Felt a lot of pride

2

9%

Did feel treated differently because of being Latino

2

9%

2

9%

1

5%

22

100%

No - focused on school - but not a negative
experience
Yes, but only because of involvement with
minority organization
Total

102

% to Total

The final question regarding the participants undergraduate student
experience related to whether they felt the university supported their
undergraduate experience. Out of the ten participants, nine felt the university
supported their experience. Again, an overarching theme in the responses to this
question was that 20% of participants felt supported by faculty and staff. Another
interesting theme was that even though participants were not eligible for
Financial Aid, they still felt supported by the institution. Table 4.5 provides a
summary of themes that emerged from the interview question.

Table 4.5. University Support of Undergraduate Experience
How do you feel the university supported your undergraduate
experience? Did you use university resources such as
Financial Aid, advising or student affinity groups? (RQ1,3)

N

% to
Total

Yes, felt supported.

9

26%

Felt supported by faculty and staff

7

20%

Was not eligible for Financial Aid but felt supported

5

14%

Utilized mentoring and/or advising/impact of advising

4

11%

Did not use resources but felt supported

3

9%

Acknowledgement of university leadership

3

9%

EOP was helpful

2

6%

Grateful that university provided opportunities for
advising/involvement

1

3%

Felt university wanted to get him and get him out

1

3%

Total

35

100%
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In regards to the overarching themes of student belonging and attitudes
towards university support, the overwhelming response was that participants
agreed they felt a sense of belonging at their HSI alma mater and also felt the
university, by way of faculty and staff, supported their undergraduate student
experience. This finding correlates to Cabrales (2011) study on Latina/o alumni
giving in that alumni engage because of resources they used as a student,
however, conflicts with Acosta’s (2010) research that even though Latino alumni
reported having a good experience at their alma mater, they still ranked
supporting their alma mater last as a giving priority. While the participants in this
research study were not asked to rank their giving priorities, the fact that the
participants are already philanthropically supporting their alma mater indicates
they have a desire to financially support their institution. Another finding to note is
that 14% of participants were not eligible for Financial Aid but still felt supported
by their alma mater. This finding contradicts Holme's (2007) research in which
financial aid status did not have a relationship to giving.
Alumni Experience
Interview questions were employed that asked participants about their
alumni experience to examine how alumni engagement impacted donor
motivations of Latinx alumni. The literature review discussed the different factors
and motivations on why alumni support their alma mater. Lara and Johnson
(2014) found engaged alumni who were not engaged as students were more
likely to give than alumni who were engaged as students with the exception of
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alumni that were involved in fraternities and sororities. Holmes (2007) also found
that alumni who attended alumni engagement events were more likely to donate.
In terms of research focused specifically on Latinx alumni giving, Acosta (2010)
found that Latinx alumni do not consider higher education a giving priority
suggesting a lack of personal connection alumni have with their alma mater
whereas O’Connor (2007) found that Latinx alumni do consider higher education
a priority over family and community. In addition, Bumbry’s (2016) research
suggested that Latinx alumni wanted to support initiatives that promote social
mobility for marginalized groups.
For the purposes of this research study and to understand how alumni
engagement influences Latinx alumni donor motivations, interview questions
were asked of participants regarding their alumni experience as well as how they
identify with their alma mater. When asked if their alma mater has engaged them
as an alumni, all participants felt that the university had appropriately engaged
them in the institution. A prominent theme among the responses was 20% of
participants felt they had a positive alumni experience and the university
communicated with them. In addition, 20% of participants felt engaged through
university communications. Another theme that emerged, was that 10% of
participants appreciated being asked to speak at events and 10% also had highlevel interactions with university leadership. In relating that to donor motivations,
it was noted that that Latinx alumni who enjoyed the interaction with university

105

leadership also gave more to the institution. Table 4.6 summarizes common
themes in the participant responses.

Table 4.6. University Alumni Engagement Responses
How do you feel the university has engaged you as an
alumni (RQ1,3)

N

% to
Total

Experience has been positive; feels university
communicates with them

10

20%

Feels engaged through university communications
University reached out to speak at an event/event
participation

10

20%

5

10%

High level engagement by university leaders

5

10%

Focused engagement on Latino-related events/initiatives

4

8%

Giving Day/Athletics/Alumni event

4

8%

Understands need for university to ask for money

3

6%

Close proximity to campus causes engagement

3

6%

Helps to fundraise through volunteerism/or volunteers

3

6%

Collaborative partnerships with institution

3

6%

Appreciates university’s stewardship
Total

1
51

2%
100%

The prominent theme that Latinx alumni donors felt engaged by their alma
mater supports prior research on alumni philanthropy in that alumni who are
engaged will support their alma mater. However, in terms of focusing on Latinx
alumni engagement, Acosta (2010) found that Latinx alumni do not feel their
alma mater culturally engages them whereas in this study, all Latinx alumni
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donors felt engaged at all levels with 8% of participants also indicating they felt
engaged by Latinx-focused events. This finding aligns with Bumbry’s (2016)
research, which found that donor motivations are influenced by social identity
and cultural awareness.
Another question that was used to understand how alumni engagement
impacts the donor motivations of Latinx alumni donors was how Latinx donors
engage with their alma mater. Whereas in the previous question, donors felt the
university engaged them to their satisfaction, the results were mixed in how
alumni engage with their alma mater. A primary theme that emerged from 15% of
the participants was the building of collaborative partnerships, volunteer work
and engagement with family-oriented activities. The themes in Table 4.7
summarize common themes in the participant responses.
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Table 4.7 Alumni Engagement Responses with University
How do you engage with your alma mater as an alumni?
(RQ1)

N

% to
Total

Collaborative partnerships

4

15%

Volunteer work

4

15%

Family oriented activities - outdoor concerts, movies,
university pool, athletics, music

4

15%

University or alumni board

3

11%

Cultural events - powwow, Latino book festival

3

11%

Did not initiate engagement - university did

2

7%

Engagement with Alumni office

2

7%

Advocates for university

2

7%

Stewardship of gift

1

4%

Does not engage - busy with life. Stays involved with higher
education at a regional and state level

1

4%

Stays connected with friends but not university

1

4%

Total

27

100%

The themes of partnerships, volunteerism and a focus on family-oriented
events played a dominant role in how Latinx alumni donors engage with their
institution. These themes align with McDearmon’s (2012) study on alumni role
identity in which alumni who place a higher personal value on being an alumna of
the institution are more likely to engage in supportive behaviors such as
attending campus events. While the alumni that participated in this study did not
indicate an expectation of their alma, McDearmon noted a relationship between
alumni who attended events and the expectation that they should make a
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charitable gift after the event. In addition, Cabrales (2011) study found that
communications from their alma mater focused on asking for gifts of money
rather than asking alumni to volunteer or become involved with the university
whereas four of the participants in this study initiated the volunteer work and two
participants were asked to volunteer in a leadership role. In terms of the Latinx
alumni in this study who do not engage or stay involved with their alma mater,
however, still give to the institution, which conflicts with Weerts and Ronca (2007)
findings that alumni who volunteered and gave had the expectation to be
involved with the institution.
In terms of how alumni identify with their institution, McDearmon’s (2012)
study on alumni engagement examined how alumni view their relationship with
their alma mater after they graduate and how that self-identity correlates to
university support. In order to understand how participants perceived themselves
with their alma mater, they were asked if they had any expectations from their
alma mater when they graduated of which 50% indicated they did not have
expectations when they graduated with the exception of one participant who
anticipated the university would reach out for a donation. While McDearmon had
found that alumni engaged in supportive behaviors with their alma mater had
institutional or social expectations, the Latinx alumni participants in this study did
not perceive any expectations of their institution yet were pleased when the
university reached out. Table 4.8 provides a summary of themes when asked
about university alumni expectations.
109

Table 4.8 Alumni Expectations of their Alma Mater
When you graduated from your alma mater, what were your
expectations from your alma mater as an alumni of the
institution? What are your expectations now?? (RQ1)

N

% to
Total

Did not have any expectations

9

50%

No expectations but was happy when they reached out

5

28%

No expectation but made so many connections expected to
stay engaged after graduation

3

17%

Yes, expected university would reach out for money

1

6%

Total

18

100%

Latinx Alumni Donor Motivations
The primary goal of this research study was to understand the donor
motivations of Latinx alumni who donate to their HSI alma mater. As discussed in
the literature review, several studies have been conducted to examine why
alumni support their alma mater in which studies have found that student and
alumni experience play a role in alumni donors supporting their alma mater (Lara
& Johnson, 2014; Holmes, 2007); Freeland, Spenner & McCalmon (2015); Marr
(2005); Cauda (2014). Interview questions were developed to understand the
donor motivations and factors of why Latinx alumni donors support their HSI
alma mater. Participants were asked about their short- and long-term
philanthropic interests at their alma mater in which an overarching theme was
that 31% of participants wanted to continue with their annual gifts for the short
term. In terms of short term and long term, participants wanted to continue to
support scholarships (24%) and university priorities (10%) as well as supporting
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or establishing endowments (10%). Two of the three participants that indicated
support for an endowment had set up or were interested in establishing an
endowment to honor family members. Table 4.9 provides a summary of themes
regarding short- and long-term philanthropic interests.

Table 4.9 Short- and Long-Term Philanthropic Interests
How do you perceive your short- and long-term philanthropic interests
at your alma mater? What would change those interests? (RQ1,2,3)

N

% to
Total

Short term - continue with annual gifts

9

31%

Continue scholarship support underrepresented students – 1st
generation, Latino, Dreamer

8

24%

Long term - endowment

3

10%

Supports wherever the need is greatest

3

10%

Long term - Honoring parents/grandparents/family

3

10%

Support initiatives that propel college going rate in region

2

7%

Long term - wants children to continue giving to university after they’ve
passed

1

3%

Long term - leave university as beneficiary to insurance

1

3%

Total

30

100%

In terms of philanthropic interests, 31% of participants stated they would
continue with their annual gifts for the short term indicating they preferred to give
to a cause of their choice. In addition, 24% of participants indicated they would
continue to support scholarships for underrepresented students. This theme
aligns with Cabrales (2011) research in which the participants in Cabrales study
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indicated that if they were to give, it would be directed towards a program they
had a connection with, such as scholarships supporting minority students, or
students who were the first in their family to attend college. Another theme that
emerged was the influence of family on Latinx philanthropy of which 10% of
participant responses indicated they wanted to honor family through their giving
by establishing endowments or making gifts to memorialize a family member.
This finding ties into the research on Latinx alumni philanthropy discussed in the
literature review in which the Latinx cultural identity traditionally supports family
and church (Cortes, 1995, De la Garza & Lu, 1990, Acosta, 2010). Acosta found
that Latinx alumni will prioritize giving to family over higher education. The
themes found in this interview question indicate that Latinx alumni donors have
found a way to prioritize family and higher education by honoring and
remembering family through establishment of an endowment or giving in their
name. Cabrales (2011) research also supported this theme with the concept that
universities should frame charitable solicitations around family and that giving is
not an issue when it is going to family.
The second interview question asked alumni why they chose to make a
gift to their alma mater. A prominent theme that emerged from this question was
23% of the participants simply wanted to give back to the institution that
supported them and 20% understood the importance of a degree. In addition,
17% of participants wanted to provide students with limited opportunities and
make a difference in their lives as well as understanding the critical importance of
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attaining a degree. Table 4.10 provides a summary of themes as a result of the
interview question.

Table 4.10 Giving to Alma Mater Responses
Why did you choose to make a gift to your alma mater?
(RQ1,2,3)

N

% to
Total

Wanted to give back

7

23%

Understands importance of a degree

6

20%

Wanted to help students with limited opportunities/create
positive experience/make a difference

5

17%

Giving is very personal / support cause close to them

4

13%

Pay respects to institution that provided opportunities

2

7%

Timing

2

7%

University board involvement

1

3%

Person who asked (students - annual giving)
Felt a connection

1
1

3%
3%

Honor family

1

3%

Total

30

100%

In terms of wanting to give back, these themes align with O’Connor’s
(2007), Bumbry (2016) and Cauda’s (2014) research on Latinx donors. O’Connor
and Cauda found Hispanic and Latino donors had a need to give back and a
desire to make an impact with their gift. In addition, the theme of wanting to
support and provide opportunities is parallel to Bumbry and Cauda’s research,
which found that Latinx alumni wanted to support initiatives that directly
supported students and provide the same opportunity they had to other students.
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Latinx alumni donors were also asked what their motivations were for
supporting their alma mater. A dominant theme that emerged from this question
was 38% of the participants indicated they had a strong desire to help make a
difference and see the transformative impact of their gift. Another theme that
emerged and was also prevalent in the themes from Table 4.12 was 24% of the
participants indicated a desire to give back and 19% of participants indicated the
influence of family in giving. In regards to the influence of family, participants
indicated their they had seen their parents or grandparents give or they were
motivated to give to honor or memorialize a family member. A summary of
themes for donor motivations is presented in Table 4.11.

Table 4.11 Motivations for Giving Responses
What motivates you to give? (RQ1)

N

Strong desire to help make a difference and see
transformative impact of gift

8

38%

Desire to give back

5

24%

Influence of family

4

19%

Wants to help support Latino students

1

5%

Personal connections

1

5%

Invest in community

1

5%

Habit to give

1

5%

Total

21

100%
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% to Total

As discussed in the literature review, the research on Latinx alumni
philanthropy supports the overall notion that Latinx alumni want to help support
the next generation of Latinx students (Bumbry, 2016; O’Connor, 2007; Cauda,
2016). The themes that emerged in this study provides a different narrative of the
motivations that inspire Latinx alumni to give back to their alma mater. Only one
participant indicated that their motivation for giving was to help other Latinx
students; whereas the majority of participants were motivated to make a
difference and see how their gift could transform the lives of students.
In addition to asking participants about the motivations for giving to their
alma mater, another question was asked about factors that influenced
participants to make their first gift and their most recent gift to their alma mater.
Two primary themes emerged, in which 33% of participants indicated they
received a solicitation (i.e., a phone call, mail or email solicitation) and 28% of
participants indicated they wanted to give back. A summary of themes is
provided in Table 4.12.

115

Table 4.12 Factors on First and Last Gift to Alma Mater Responses
What factors influenced you to make your first
gift to your alma mater? Your last gift? (RQ1)

N

Received solicitation

6

33%

Wanted to give back

5

28%

Participation on university board

2

11%

Set an example

2

11%

Received academic support

2

11%

Honor/Memorialize family
Total

1
18

6%
100%

% to Total

The theme that participants gave simply because they received a
solicitation speaks to the concept of how Latinx alumni give and prefer to be
solicited. Acosta’s study (2010) surmised that the reason why Latinx alumni may
not support their alma mater is that they are lacking that familial connection,
which is what the Latinx population value with their giving and relationships. The
participants in this study indicated they gave because they received a solicitation
by phone, mail or email which is an impersonal form of solicitation. However, this
finding indicates the Latinx alumni donors already have a personal connection
with their alma mater. In addition, the successful form of solicitation aligns with
O’Connor’s (2007) research that found mail solicitations and soliciting support by
telephone from a student, professor or classmate were the most effective means
to ask for a charitable gift from Latinx donors.
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Another question that was used to examine donor motivations was to ask
participants about their largest gift to their alma mater and what prompted them
to make that gift. Each participant had their own reasoning for making that larger
gift such as supporting a scholarship for a Dreamer student, establishing an
endowment in honor of their mother, support for EOP students or wanting to
make more of a difference. While each participant had a different response, the
overarching theme of personal connection, giving back, supporting the university
and wanting to make a difference is evident in what each gift supported. Table
4.13 provides a summary of participant responses.

Table 4.13 Largest Gift Responses
Please tell me about the largest gift you made to your
alma mater? What prompted you to make that gift? What
did the gift support (RQ1,2,3)

N

% to Total

Scholarship for Dreamer student

1

10%

Endowment in memory of mom

1

10%

Board gift - university priorities

1

10%

Scholarships - has increased gift over years

1

10%

EOP - has increased gift over years

1

10%

Latino book festival - set example

1

10%

Wanted to make a little bit more of a difference

1

10%

Establish cadence of giving at a higher level

1

10%

Felt bad at not supporting alma mater before

1

10%

Employer match so gave more

1

10%

Total

10

100%
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The final interview question that examined the research question of “What
are the Latinx alumni donor motivations that support their HSIs?” explored
participants overall thoughts on their experiences at their alma mater and on
Latinx philanthropy. Two overarching themes that emerged from the responses
was 28% of participant responses suggested the impact of Latino culture on
philanthropy in terms of the generosity of Latino donors, barriers to achieve a
degree and career success, as well as barriers to giving, lack of traditional
college experience and more awareness of philanthropy. In addition, 28% of
respondents indicated the need to build a culture of giving when student’s start
their higher education career. While none of the participants experienced a giving
campaign as a student and give as an alumni, research studies have found that
student giving is a determinant of alumni giving (Holmes 2007; Cauda, 2014).
Another theme that emerged was 17% of participants experienced high-level
involvement as a student and as an alumni with higher education leadership
indicating a personal connection with the campus. This aligns with O’Connor’s
(2007) research which tied a correlation between alumni who give and belief in
institutional mission, indicating that Latinx alumni feel a personal connection to
their alma mater. Table 4.14 provides a summary of themes from participants.
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Table 4.14 Comments and Reflections Themes
Are there any other comments or reflections you would like
to share about your student and/or alumni experience, your
personal giving to your alma mater or Latinx philanthropy
broadly? (RQ1,2,3)

N

% to
Total

5

28%

Start culture of giving early; need to educate about
philanthropy early

5

28%

Involvement/Relationship with university leadership

3

17%

Transformative university experience

1

6%

Positive student experience

1

6%

Important to give back

1

6%

Important to understand that philanthropy isn't just financial
commitment but helping organization with other needs

1

6%

1

6%

18

100%

Impact of Latino culture on giving - generous community,
barriers, having to work hard for success; someone helped
them, lack of traditional college experience; education on
philanthropy

Not everyone interested in giving to a building; needs to
have a connection
Total

Summary – Research Question #1: What are the Donor Motivations
of Latinx Alumni that Support their HSI Alma Mater?

Several themes emerged as a result of responses to participant interview
questions to examine donor motivations of Latinx alumni donors that support
their HSI alma mater. In terms of the participants student experience, all
participants indicated they had a positive student experience and felt the campus
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provided a welcoming environment. While not all participants engaged in student
clubs and organizations, the ones that were involved with student life became
involved because they wanted to advocate for students, in particular for Latino
students as well as wanting to serve and take advantage of every opportunity the
campus could provide. In addition, participants felt faculty and staff were strong
advocates for their success.
In terms of participants alumni experience, all participants felt their
campus engaged them, however, not all of them engaged with their campus in
terms of attending events or volunteering. For the Latinx alumni that engaged
with their campus, a primary theme that emerged among their responses was the
building of collaborative partnerships, volunteer work and engagement in familyoriented activities as well as cultural events. Another theme that emerged was
the awareness and appreciation of university communications. All participants felt
engaged through university communications.
As for participants reflections on their donor motivations, an overarching
theme that emerged was that donors simply wanted to give back to the institution
that supported them. Several participants attributed their success and careers
back to their alma mater and want to help support that alma mater. In addition to
not just helping their alma mater, participants wanted to make a difference and
see the transformative impact of their gift on a student’s life. Another theme that
emerged was the influence of family of giving. Participants made gifts in honor of
family members that supported them or to memorialize family members that
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passed away as well as learning the concept of philanthropy from family
members early on in life.

Research Question #2: Do the Size of the Gift Change
Based on the Motivations?

Interview questions for participants were developed to understand if the
gift size changed based on the motivations. The responses for Research
Question #1 examined and identified participants motivations for supporting their
HSI alma mater. Participants were asked to share what their short- and long-term
philanthropic interests were with their alma mater. The responses provided in
Table 4.10 show that 30% of participants indicated their interests would support
the same priority indicating their motivation would stay the same when they make
smaller, short term gifts or if they make larger gifts in the future. However, for
donors that were interested or had established endowments (which are larger
gifts), the motivation for giving to the endowment was the influence of family. See
previous Table 4.10 for participant responses.
The theme of how size of gift changes based on the motivation aligns with
O’Connor’s (2007) study on Hispanic giving. O’Connor found that Hispanics who
made gifts over $100.00 were more likely to support an endowment. However,
O’Connor indicated that this type of giving is representative of “elite
philanthropists” (p. 85) in which Hispanic donors who have the capacity to donate
at high levels seek opportunities that provide long-term strategic growth for the
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institution. However, for this study, the reason for establishing the endowment
was motivated by the influence of family which coincides with the research on
Latino alumni philanthropy discussed in the literature review in which the Latino
cultural identity traditionally supports family and church (Cortes, 1995, De la
Garza & Lu, 1990, Acosta, 2010). Acosta found that Latinos will prioritize giving
to family over higher education. The themes found in this interview question
indicate that Latinx alumni donors have found a way to prioritize family and
higher education by honoring and remembering family through establishment of
an endowment or giving in their name. Cabrales (2011) research also supports
this theme with the concept that universities should frame charitable solicitations
around family and that giving is not an issue when it is going to family.
The second question that was used to examine if the size of gift changes
based on the motivation was asking participants if they would leave something to
the university through a planned gift and what would they support with that gift.
Planned gifts are considered larger gifts that are given as part of the donor’s
estate (Mikaelian, 2018). In terms of responses, 41% indicated they would
consider leaving something to their alma mater in their estate, however, the
motivations remained the same in which donors wanted to fund causes they
were already supporting such as Dreamer students or EOP students. Table 4.15.
provides a summary of themes from participants.
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Table 4.15 Estate Gift Responses
Would you consider leaving the university in your
estate? What causes would you support? (RQ2,3)

N

Yes, I would consider it.

7

41%

No, prefers impact now

2

12%

No, would leave family foundation in estate

1

6%

Supports cause close to them (Dreamer, EOP, etc.)

4

24%

Has considered but wants impact now

1

6%

Would support endowment

1

6%

Influence of family on estate gift decision

1

6%

Total

17

100%

% to Total

An interesting theme that emerged from participants regarding if they
would leave something to the university in their estate is that 41% of donors
indicated they would consider leaving a planned gift. This conflicts with RivasVazquez (1999) finding on Hispanic philanthropy that Latinos are distrustful of
institutional giving such as supporting foundations, endowment funds or planned
gifts. Rivas-Vazquez found that Latinos preferred to leave wealth to their family
and that they wanted to give to the university during their lifetime.
Participants were also asked about the largest gift they made to their alma
mater and what prompted them to make that gift and what did it support. This
question was also used to examine donor motivations for Research Question #1
and themes were addressed previously in Table 4.12. As previously discussed,
there were different themes for each participant in which they would fund
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different priorities, however, one theme that emerged, which was participant’s
larger gifts were a result of donors wanting to increase their gift over the years
and also establishing a cadence of giving at that level.
An interesting theme for larger gifts was that a participant wanted to
support university priorities with their larger gift which conflicts with Bumbry’s
(2016) finding that Latinx alumni were not inclined to support institutional funds
such as dean’s funds or building project funds but would rather support initiatives
that directly impacted students. Given that university priority funds have less
restrictions on how the gift can be used, this finding indicates participants have
trust in how the institution will use their gift. Trust in the institution aligns with
Rivas-Vazquez (1999) research that Hispanics will support organizations if the
organization had earned their trust or if the leader of the organization managed
the program well and was transparent in how funds were used, which indicated
that Latinx individuals appreciated the value organizations placed on their
relationship with donors.

Summary Research Question #2: Do the Size of the Gift Change
Based on the Motivations?

Several themes emerged in response to the research question that
examined if the size of gift changed based on donor motivations. In regards to
studying the long-term philanthropic interests of the participants for this study, the
majority of donors indicated their interests would stay the same. A motivation that
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emerged, which was discovered in response to the first research question was
the influence of family. Latinx alumni donors indicated their long-term goal would
be to establish an endowment that requires a larger gift and that the endowment
would be established in honor of a family member who supported them in their
educational journey suggesting the influence of family as a motivation for giving.
In terms of leaving the university in their estate, the motivations did not
change from what reported in the literature. The majority of participants indicated
they would consider leaving their alma mater in their estate, however, the
motivations remained the same in which donors wanted to fund causes they
were already supporting such as Dreamer students or EOP students. In regards
to participants that were not interested in leaving the university in their estate,
they preferred to see the impact while they were still alive or were interested in
leaving their family foundation in their estate.
Participants were also asked to discuss the largest gift they made to their
alma mater. While each participant had a different response, one theme that
emerged was that donors would give to the same fund but would increase their
gift over the years to establish a cadence of giving at that level. Two interesting
responses was one donor made a larger gift because they were helping to
fundraise for a university-community initiative and wanted to set an example of
giving and another response was that a larger gift was made to support university
priorities. While the motivations remained the same for some donors as depicted
in the literature, motivations did change for some of the participants.
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Research Question #3: What Giving Priorities are Latinx
Alumni Interested in Supporting at their Alma Mater?

The literature review established that Latinx alumni prefer to support
initiatives that provide opportunity for social mobility for other Latinx individuals
as well as providing support to students that mirror their cultural identity
(Cabrales, 2011; Cauda, 2014; Acosta, 2010; Vallejo, 2013). Semi-structured
interview questions were developed to understand and examine the giving
priorities of Latinx alumni while also taking into consideration how the student
and alumni experience would impact their giving priorities.
Student Experience
Participants were asked in Research Question #1 to discuss their
undergraduate experience and how they felt the university supported their
undergraduate efforts. The purpose of asking these questions was to understand
the motivations of Latinx alumni donors but also to examine if the undergraduate
experience (involvement with student clubs and organizations and connections
with faculty) would influence their giving priorities. As previously discussed in
Table 4.4, all participants indicated they had a very positive experience. A
dominant theme that emerged out of the responses was that 19% of the
participants felt faculty wanted them to succeed. In addition, 17% of participants
felt faculty were approachable and responsive to questions. Table 4.3 provides a
summary of themes related to the undergraduate student experience.
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All participants indicated they had a positive experience especially in their
interactions with faculty and involvement with activities, however, in terms of
giving priorities, their experience did not influence what giving priorities they
would support but their motivation for giving. For example, several participants
indicated they wanted to provide students the opportunity to have the same
experience they had at their alma mater indicating a desire to support giving
priorities that would enhance the student experience students. In addition, 20%
of participants reported they felt supported by faculty and staff. An interesting
theme that emerged was that even though participants were not eligible for
Financial Aid they still felt the university supported their undergraduate
experience suggesting that participants held no ill will for not being provided
financial resources but still had a desire to support the institution.
Table 4.5 provides a summary of themes that emerged from the interview
questions about university support of their undergraduate experience.
Alumni Engagement
Participants were asked in Research Question #1 to discuss their alumni
experience. The purpose of asking these questions was to understand how
alumni engagement influenced donor motivations but also to examine if the
alumni experience would influence their giving priorities. Interview questions
were employed that asked participants about their alumni experience as well as
to examine how alumni engagement impacted the giving priorities of Latinx
alumni donors. Participants were asked how they felt the university had engaged
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them as alumni. In examining the responses as it relates to giving priorities, 20%
of alumni felt their experience was positive and engaged through university
communication. While these responses do not impact giving priorities, other
themes emerged that related to giving priorities in which 10% of participants
indicated high level engagement by university leaders suggesting that alumni will
support university priorities indicating a trust in institutional leadership. This
finding conflicts with Bumbry’s (2016) finding that Latinx alumni were not inclined
to support institutional funds such as dean’s funds or building project funds but
would rather support initiatives that directly impacted students. Given that
university priority funds have less restrictions on how it can be used, this finding
indicates participants have trust in how the institution will use their gift.
In addition, eight percent of participants suggested focused engagement
on Latino related events and initiatives indicating that giving priorities by
participants will focus on causes related to social identity. Another theme that
emerged was alumni felt engaged through Giving day events, alumni and
athletics engagement suggesting participants responsiveness to supporting
alumni and athletic related priorities. Table 4.6 provides a summary of themes
that emerged from the interview questions.
Donor Giving Priorities
The literature review examined findings related to Latinx alumni
philanthropy. As previously mentioned, Acosta (2010) found that Latinx alumni do
not consider higher education a giving priority suggesting a lack of personal
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connection alumni have with their alma mater whereas O’Connor (2007) found
that alumni do consider higher education a priority over family and community. In
addition, Bumbry’s (2016) research suggested that Latinx alumni want to support
initiatives that promote social mobility for marginalized groups whereas Cauda
(2014) found that Latino alumni want to provide opportunities for future Latino
students and that Latinos have an emotional connection to causes they are
willing to support.
Interview questions were developed to examine the giving priorities of
Latinx alumni donors in terms of their short-and long-term philanthropic interests,
why they decided to make a gift to their alma mater, what areas of the university
they were interested in supporting generally, with an estate gift, and with their
largest gift. In regards to short- and long-term philanthropic interests at their alma
mater, 30% of participants indicated they wanted to continue to support the
university through annual gifts for the short term indicating they preferred to give
to a cause of their choice. In addition, 24% of participants indicated they would
continue to support scholarships for underrepresented students. This theme
aligns with Cabrales (2011) research in which the participants in Cabrales study
indicated that if they were to give, it would be directed towards a program they
had a connection with, such as scholarships supporting minority students, or
students who were the first in their family to attend college. While participants
were interested in annual gifts and scholarship gifts, 10% of participants wanted
to support endowment funds, highest need and priorities that honored family.
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Table 4.10 provides a summary of themes regarding short- and long-term
philanthropic interests.
Another interesting them was that 7% of participants indicated they
wanted to support the college going rate of the region suggesting an investment
in the community and desire for social change. The region referenced is a lowincome region with a predominant Hispanic population in which only 30% of the
region has a bachelor’s degree. This finding aligns to O’Connor’s study that
Hispanic donors who gave over a certain amount will seek opportunities for longterm strategic growth of the institution. This finding is also parallel to Vallejo’s
research that Latinos will use wealth and influence to build foundations of social
change for other Latinos.
The second interview question asked participants why they chose to make
a gift to their alma mater. This question was addressed in Research Question #1
to examine donor motivations of Latinx alumni. A major theme that emerged was
that 23% of participants wanted to give back suggesting that the participants did
not have a priority in mind. In addition, 20% of participants indicated they
understood the value of an education and wanted to provide that same
opportunity. Another theme that emerged in regards to giving priorities was that
17% of participants wanted to provide support for students with limited
opportunities and make a difference. Table 4.9 provides a summary of themes as
a result of the interview question.
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Another theme that related to giving priorities was that 13% of participants
considered giving was very personal and wanted to support a cause close to
them. Even though participants did not indicate they wanted to support Latinx
initiatives, participants wanted to provide students the same opportunity they had
as a Latinx student attending college. This finding aligns with research that
Latinx alumni will support causes in which there is an emotional or familial
connection (Cauda, 2014; Acosta, 2010).
Participants were then asked directly what areas of the university they
were interested in supporting and why they were interested in supporting those
specific priorities. Two dominant themes emerged in terms of giving priorities,
which was that 18% of participants wanted to support priorities they could relate
to such as Dreamer Students, First generation students, EOP and Latinx-focused
programs. This theme indicates the influence of social identity on philanthropy as
Latinx alumni donors have an emotional and social connection to causes they
are willing to support. This theme is supported by research conducted by Drezner
(2018), Cauda (2014) and Bumbry (2016) that found Latinx donor motivations are
influenced by identity and emotional connections. In addition, 18% of participants
indicated support for scholarships, which ties back to the donor motivations of
wanting to give back and provide the same opportunities they had as a student.
Another theme that emerged for giving priorities was that 18% of
participants indicated they had trust in the institution. Participants shared they
would support wherever the need was greatest and trusts the university will use
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the funds for a good cause. These findings align with O’Connor’s research that
Latinx donors have trust in the university’s leadership, however, Rivas-Vazquez
(1999) found that Latinx individuals are distrustful of institutional giving such as
foundations, endowment funds or planned gifts, yet, if Latinx individuals do give,
that indicates the organization has earned their trust. Table 4.16 provides a
summary of findings and themes.

Table 4.16 University Giving Priorities Responses
What areas of the university are you interested in
supporting and why? (RQ3)

N

Social Identity/Philanthropic Mirroring (Dreamer, Latino
focused programs, EOP, 1st gen)

5

18%

Scholarships/Student support

5

18%

Trust in university

5

18%

Wherever the need is greatest/university priorities

4

14%

Influence of spouse

2

7%

Business students (connection to degree)

1

4%

Dean’s funds - student success
Basic Needs

1
1

4%
4%

Supports time to time but prefers non-profits/family
foundation
Students that struggle academically

1
1

4%
4%

Total

28

100%

% to Total

Participants were also asked about giving priorities with estate gifts.
Estate gifts are considered larger gifts that are given as part of the donor’s estate
(Mikaelian, 2018). This question was discussed for Research Question #2 to
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determine if the size of gift changes based on the motivation. A primary theme
that emerged with 24% of the participants was that Latinx doors would support a
cause close to them, indicating they would support causes they were already
supporting such as Dreamer students, EOP students and other causes that are
close to them. These findings tie back to the previous question on giving priorities
with social identity influencing the donors gift designations as well as trust in the
university that they will steward the gift according to donor intent after the donor
has passed away. See previous Table 4.16 for a summary of themes.
Participants were also asked about the largest gift they made to their alma
mater and what prompted them to make that gift and what did it support. As
previously discussed under Research Question #2, there were different
responses for each participant, however, each participant indicated they
supported a cause in which they felt an emotional connection. Previous table
4.13 provides a summary of the responses.
An interesting theme for a larger gift was the participants wanted to
support university priorities with their larger gift which conflicts with Bumbry’s
(2016) finding that Latinx alumni were not inclined to support institutional funds
such as dean’s funds or building project funds but would rather support initiatives
that directly impacted students. Given that university priority funds have less
restrictions on how it can be used, this indicates participants have trust in how
the institution will use their gift. Trust in the institution aligns with Rivas-Vazquez
(1999) research that Latinx individuals will support organizations if the
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organization had earned their trust or if the leader of the organization managed
the program well and was transparent in how funds were used, which indicated
that Hispanics appreciated the value organizations placed on their relationship
with donors.

Summary – Research Question #3: What Giving Priorities are
Latinx Alumni Interested in Supporting at their Alma Mater?

Several themes emerged in examining the giving priorities of Latinx alumni
donors to their HSI. In terms of understanding how the participants
undergraduate experience influenced giving priorities, their experience did not
influence what giving priorities they would support but the motivation for giving.
For example, several participants indicated they wanted to provide students the
opportunity to have the same experience they had at their alma mater indicating
a desire to support giving priorities that would benefit students.
In terms of alumni engagement, common themes emerged that related to
giving priorities such as focused engagement on Latinx alumni related events
and initiatives suggesting that giving priorities by participants will focus on causes
related to social identity. Another theme that emerged was engagement by
university leadership indicating alumni will support university priorities suggesting
a trust in institutional leadership. Giving day events, alumni and athletics
engagement also emerged as funding priority.
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In regards to short- and long-term philanthropic interests, an overarching
theme was that alumni wanted to continue to support scholarships and university
priorities as well as supporting or establishing endowments. In addition, an
interesting giving priority that emerged among two participants was supporting
the college going rate of the region indicating an investment in the community
and desire for social change.
Participants were asked why they chose to make a gift to their alma mater.
A theme that emerged in regards to giving priorities was that donors wanted to
provide support for students with limited opportunities and make a difference in
their lives as well as understanding the critical importance of attaining a college
degree. In addition, participants considered giving was very personal and wanted
to support a cause close to them. Even though participants did not indicate they
wanted to support Latino initiatives, participants wanted to provide students the
same opportunity they had as a Latinx student attending college.
Participants were then asked directly what areas of the university they
were interested in supporting and why they were interested in supporting those
specific priorities. Two dominant themes emerged in terms of giving priorities,
which was participants wanted to support priorities they could relate to such as
Dreamer Students, First Generation students, EOP and Latinx-focused
programs. The second theme that emerged was support for scholarships, which
ties back to the donor motivations of wanting to give back and provide the same
opportunities they had as a student. Another theme that emerged for giving
135

priorities was donors indicated they had trust in the institution. Participants
shared they would support wherever the need was greatest and trusts the
university will use the funds for a good cause.
The final two interview questions that asked participants what their estate
gift would support and what did their largest gift support mirrored the same
responses as giving priorities in that donors would give to funds they are already
supporting and would also support institutional priorities.
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CHAPTER FIVE
RECOMMENDATIONS AND CONCLUSIONS

Overview
The purpose of this study was to explore Latinx alumni donor motivations
at Hispanic Serving Institutions and how giving amounts change based on donor
motivations. In addition, this study examined areas of university priorities that
Latinx alumni donors support or are interested in supporting at their HSI alma
mater. With the average alumni giving rate at 10% across the nation and 2.8%
more specifically for HSIs, and more Latinos graduating with their bachelor’s
degrees, it is important for universities to understand philanthropic motivations
among their Latinx alumni population. Studies have been conducted on alumni
giving; however, little research exists on the subject of philanthropy. Drezner
(2015) noted that while philanthropy and advancement is critical to higher
education institutions, little academic research has been conducted in this field of
study. The research is disjointed across the board – publications exist, from
studies published by consultants, vendors, best practices by professionals in the
field, however, scholarly research is scarce (Drezner, 2015). In addition, research
is scarce on Latino philanthropy (Rodriguez, 1999; Acosta, 2010; Bumbry, 2016).
Research was needed to understand this issue so HSI’s can incorporate
strategies that promote philanthropy into their institutional culture.
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A hermeneutic phenomenological qualitative study was employed to
examine the Latinx donor motivations of alumni from Hispanic Serving
Institutions. A total of ten alumni participated in this study and a
phenomenological study was used as the goal was to “understand several
individuals' common or shared experiences of a phenomenon” (Creswell, 2013,
p. 81). The alumni donors interviewed for this study had all made a cash gift(s) to
their HSI alma mater within the last five years. In addition, eight participants were
from two public, regional HSIs in California and 2 participants were from two
public research institutions located in the Southwest.

Recommendations for Educational Leaders
Chapter Four provided an in-depth examination of participants' responses
to interview questions that were developed to understand the donor’s
background, their undergraduate experience and alumni experience and how
those experiences influenced their donor motivations and areas of the university
they were interested in or were supporting. Several themes emerged as a result
of the interviews that higher education leaders, in particular those that serve in a
leadership capacity at HSIs, can use to assess and understand their own
fundraising programs and gain a better understanding of why Latinx donors
support their institutions.
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The Influence of Student Belonging
The first theme that emerged was student belonging and the critical
importance of the student experience to Latinx students. The majority of
participants interviewed for this study indicated they had a positive student
experience and felt university faculty and staff supported them and wanted to see
them succeed. This finding correlates to Cabrales (2011) study on Latinx alumni
giving in that alumni engage because of resources they used as a student,
however, conflicts with Acosta’s (2010) research that even though Latinx alumni
reported having a good experience at their alma mater, they still ranked
supporting their alma mater last as a giving priority. In addition to Acosta,
Holmes’s (2007) study on determinants of alumni giving at a private liberal arts
college found that minority students, even if they were involved in an affinity
organization on campus, did not support their alma mater financially after
graduation. Holmes postulated this lack of financial support was due to the lack
of engagement minority students may feel with their university. While not all
participants for this study were engaged in student activities, the overwhelming
theme of a positive student experience serves as an indicator for their motivation
to financially support their alma mater.
A recommendation for higher education leaders is to continue to invest in
student support programs that benefit Latinx students as well as provide
professional development opportunities for faculty and staff on how to best serve
and advise Latinx students. Cabrales (2011) research found that Latinx students
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discovered resources and support networks that helped provide a foundation of
support for them to graduate which then led to their involvement as an engaged
alumni. The student experience is critical to ensure alumni keep a positive
connection back to their alma mater, thus inspiring them to give back.
The Influence of Giving
A second theme that emerged was the inherent desire of alumni to give
back to the institution that supported them. Several participants attributed their
success and careers back to their alma mater and want to provide students with
that same opportunity and see the impact of their gift. These themes align with
O’Connor’s (2007), Bumbry (2016) and Cauda’s (2014) research on Latinx
donors. O’Connor (2007) and Cauda (2014) found Latinx donors had a need to
give back and a desire to make an impact with their gift. In addition, the theme of
wanting to support and provide opportunities is parallel to Bumbry (2016) and
Cauda’s (2014) research, which found that Latinx alumni wanted to support
initiatives that directly supported students and provide the same opportunity they
had to other students. However, Cabrales (2011) found that alumni who gave did
not feel their gift was impactful as they often felt the university communicated
more about larger gifts than smaller ones.
A recommendation for higher education leaders is to appropriately
steward and communicate the impact of giving to their alumni donors. Three
participants in this study indicated the emotional connection they felt when they
received a personal thank you from a student or when they had the opportunity to
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meet the student and the parents of the student. Oftentimes, higher education
advancement offices will only steward major gift donors or donors they perceive
as having the capacity to make larger gifts. A participant indicated that it is
important for higher education to remove barriers to philanthropy and using high
dollar thresholds to steward donors could result in missed opportunities for those
donors that have shown loyalty and repeat giving to the institution.
The Influence of Family
The influence of family was a major theme that emerged as it related to
donor motivations and alumni engagement (which influenced donor motivations).
Three participants indicated their larger gifts were influenced by the desire to
honor or memorialize family members. In terms of estate gifts, family played a
large role in the donor’s decision if they would leave a gift to the university in the
estate. In terms of alumni engagement, several donors indicated the desire to
attend university events that were family oriented. In addition, philanthropy was
often learned from family members such as parents or grandparents supporting
church, neighbors or family. This finding ties into the research on Latinx alumni
philanthropy discussed in the literature review in which the Latinx cultural identity
traditionally supports family and church (Cortes, 1995, De la Garza & Lu, 1990,
Acosta, 2010). Acosta surmised that one of the reasons why Mexican-American
and Spanish-American alumni may not support their alma mater is that they are
lacking that familial connection, which is what Latinx individuals’ value with their
giving and relationships. The themes found in this study indicate that Latinx
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alumni donors have found a way to prioritize family and higher education by
honoring and remembering family through establishment of an endowment or
giving in their name. Cabrales (2011) research also supported this theme with
the concept that universities should frame charitable solicitations around family
and that giving is not an issue when it is going to family.
It is recommended that higher education leaders create opportunities
where donors can honor or memorialize family members as well as build a
familial relationship with the Latinx alumni back to their institution. The
connection needs to start as a student and continue when the student becomes
an alumni and then a donor. Rivas-Vazquez (1999) found that in regards to
planned gifts, Latinx individuals prefer to leave wealth to their family. The
indication that participants would consider leaving a gift to the university in their
estate suggests that they already feel that familial connection with the campus.
The Influence of Social Identity
A key theme that emerged when participants asked what they were
interested in supporting was that participants wanted to support priorities they
could relate to such as Dreamer Students, First generation students, EOP and
Latinx-focused programs. In addition, while participants felt engaged at all levels
with the institution, they were also engaged by Latinx-focused events and
initiatives. This theme indicates the influence of social identity on philanthropy as
Latinx alumni donors have an emotional and social connection to causes they
are willing to support. Drezner (2018), Cauda (2014) and Bumbry’s (2016)
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research found Latinx donor motivations are influenced by identity and emotional
connections. In addition, participants indicated support for scholarships which
ties back to the donor motivations of wanting to give back and provide the same
opportunities they had as a student.
A recommendation to higher education leaders for HSI’s is to ensure
messaging and communications from the university reflect the diversity of the
campus while also ensuring university events and programming reflect the
cultural and familial values that Latinx donors hold close to them. In addition,
opportunities for giving should not be focused solely on Latinx students but rather
students that mirror their own experience at their alma mater. Drezner (2018)
indicated that “donors' identities are a factor in their decisions to give and in how
those gifts are manifested” (p. 262); however, Drezner found that alumni from a
disadvantaged background were more likely to support solicitations in which the
appeal highlighted a student that resembled them or were from another
marginalized group.
The Influence of Trust
A critical theme that emerged from the research was participants
indicating they had trust in the institution. This finding aligns with O’Connor’s
(2006) research that Latinx donors have trust in the university’s leadership,
however, Rivas-Vazquez (1999) found that Latinx individuals are distrustful of
institutional giving such as foundations, endowment funds or estate gifts. RivasVazquez did find, though, if Latinx individuals do give, that indicates the
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organization has earned their trust or if the leader of the organization managed
the program well and was transparent in how funds were used.
A recommendation for higher education leaders in HSIs is to be
transparent at all times with Latinx donor gifts and report how the gift was used
and the impact of that gift. Participants in this study indicated a desire to support
university priorities which are less restrictive on how the gift can be used
indicating a trust in the institution. Annual reports, student thank you letters,
impact reports and personal phone calls from institution leadership can
strengthen the trust Latinx donors’ value in their philanthropic relationships.

Next Steps for Educational Reform
The key findings in this study indicate two key areas of educational reform
related to this study. The purpose of this study was to explore Latinx alumni
donor motivations at Hispanic Serving Institutions. Previous research as well as
research findings from this study indicate that Latinx alumni prefer to support
initiatives that provide opportunity for social mobility for other Latinx individuals
as well as providing support to students that mirror their cultural or social identity
(Cabrales, 2011; Cauda, 2014; Acosta, 2010; Vallejo, 2013). The majority of
HSIs are in California; however, California’s proposition 209 prevents admission
decisions and the awarding of scholarships based on race and/or ethnicity
(Legislative Analyst's Office, 1996). Access to a college education and
scholarships to support that education are critical to Latinx students for upward
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mobility. Participants in this study indicated a desire to support initiatives that
propel the college-going rate in their respective regions. Higher education
leaders need to advocate to reverse state laws that provide barriers to minority
students going to college. In California’s 2020 election, a reversal of Proposition
209 - Proposition 16 - was on the election ballot however the proposition failed by
56.5% (Jaschik, 2020).
Another area of educational reform higher educational leaders should
focus on is the funding available to HSI’s advancement programs. In a study
conducted by the Kresge Foundation and CASE (2021), advancement leaders of
Minority Serving Institutions (MSI’s) indicated that “budgetary constraints topped
the list of impediments to fundraising and building advancement capacity” which
has led to a low investment in alumni and donor engagement programs at MSIs.
The data provided in Table 1.1 on the alumni giving rate of HSI’s - 2.01% as of
2019-2020 - indicates a sheer need to fund HSI’s at a higher level in order to
elevate the student, alumni and donor engagement of HSIs.

Recommendations for Future Research
This study provided an in-depth examination of 10 Latinx alumni donors
and their motivations for giving to their alma mater as well as exploring areas of
the university they are interested in supporting. The key focus of this study was
the participants experience; however, the fact that participants represented four
different HSI’s - two public regional and two public research - provided a degree
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of generalizability to the results. However, given that this study only focused on
10 participants, future research studies could be conducted either by expanding
or narrowing the research.
An initial goal of this study had been to find a Latinx donor that had given
a six or seven figure gift to their alma mater and to examine if the motivation for
giving a major gift of that size was different than the motivations of other donors
who had given smaller gifts. Vallejo (2013) found that upper class Latino
entrepreneurs used their wealth to build foundations of social change for Latinos,
for example, supporting education and Latino businesses in order to provide
resources and opportunities for Latinos to advance to a higher social class. A
recommendation for future research would be to conduct a narrative case study
of wealthy Latinx individuals - alumni or friends of the university - and their
motivation for supporting higher education.
Another recommendation for future research would be to conduct a
quantitative study of Latinx alumni at multiple HSIs and examine the reasons why
they support their alma mater. A similar study could be conducted through a
narrative lens of why Latinx alumni do not support their alma mater as well. While
qualitative research provided a deep understanding of Latinx donor motivations,
a quantitative study could be used to generalize research on Latinx philanthropy
while also providing HSI’s with data needed to make decisions on their
fundraising program.
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The majority of participants in this study indicated a positive student
experience. Quantitative research could be conducted exploring the Latinx
student experience at HSIs and the impact that experience has on choosing to
financially support their alma mater. In addition, a reverse study could be
conducted that explores the linkage between the HSI’s investment in its
advancement program and how that correlates to Latinx giving.

Limitations of the Study
This study involved Latinx alumni donors from multiple HSIs throughout
California, Arizona and Texas. While common themes emerged from all the
participants such as positive student experience and alumni engagement, it
would have been beneficial to focus on one HSI and the donor’s lived experience
at that HSI. In addition, one university would have provided a comprehensive
analysis of each donor's experience during the time they attended.
Another limitation of this study was the exclusion of donors who made a
six or seven figure gift or a planned gift to their HSI alma mater. Two donors had
been identified however it was difficult to find reliable contact information for one
donor during the course of this study. In addition, a planned giving donor was
identified however was ill and could not conduct an interview.
Another limitation was not including Latinx faculty and staff donors that
were also alumni of the institution. The goal was to understand why Latinx alumni
donors support their alma mater and the concern was that Latinx alumni faculty
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and staff are already motivated to give to their alma mater and their employee
status would influence their motivations and giving priorities. However, alumni
employees could have provided a rich and deeper understanding of institutional
giving.
Finally, a major limitation was focusing on only Latinx alumni donors and
not Latinx community donors that support the institution. Expanding the Latinx
donor base would have provided an opportunity to engage those community
partners that support the institution and their motivations for giving which could
have provided a more holistic outlook on Latinx philanthropy.

Conclusion
The findings from this study provide a unique insight into why Latinx
alumni donors support their alma mater. Whereas other studies focused on
Latinx alumni and if they would support their alma mater, this study focused on
the Latinx donor relationship and how the student and alumni experiences
influenced giving. The results of this study can provide a roadmap for
advancement practitioners on how to engage Latinx donors as well as build a
university culture of giving and implementing a positive student experience. The
student experience is critical to ensure students have the necessary resources
and support systems in place to graduate and receive their degree but then also
to start building that connection which inspires Latinx alumni donors to give back
to their alma mater.
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From:
To:
Subject:
Date:

IRB@csusb.edu
Monica Alejandre; Sharon Brown-Welty
IRB-FY2021-190 - Initial: IRB Expedited Review Approval Letter
Wednesday, February 3, 2021 2:17:15 PM

February 3, 2021
CSUSB INSTITUTIONAL REVIEW BOARD
Expedited Review
IRB-FY2021-190
Status: Approved
Prof. Sharon Brown-Welty and Ms. Monica
Alejandre Palm Desert Campus and Doctoral
Studies Program California State University,
San Bernardino
5500 University Parkway
San Bernardino, California 92407
Dear Prof. Brown-Welty and Ms. Alejandre:
Your application to use human subjects, titled “Exploring Latinx Alumni Donor
Motivations at Hispanic Serving Institutions” has been reviewed and reviewed
and approved by the Institutional Review Board (IRB) of CSU, San
Bernardino. The CSUSB IRB has not evaluated your proposal for scientific
merit, except to weigh the risk and benefits of the study except to ensure the
protection of human participants. Important Note: This approval notice does
not replace any departmental or additional campus approvals which may be
required including access to CSUSB campus facilities and affiliate campuses
due to the COVID-19 pandemic. Visit the Office of Academic Research
website for more information at https://www.csusb.edu/academic-research.
The study is approved as of February 3, 2021. The study will require an annual
administrative check-in (annual report) on the current status of the study on
February 3, 2022. Please use the renewal form to complete the annual report.
If your study is closed to enrollment, the data has been de-identified, and
you're only analyzing the data - you may close the study by submitting the
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Closure Application Form through the Cayuse IRB system. Please note the
Cayuse IRB system will notify you when your protocol is due for renewal.
Ensure you file your protocol renewal and continuing review form through the
Cayuse IRB system to keep your protocol current and active unless you have
completed your study. Please note a lapse in your approval may result in your
not being able to use the data collected during the lapse in your approval.
You are required to notify the IRB of the following as mandated by the Office
of Human Research Protections (OHRP) federal regulations 45 CFR 46 and
CSUSB IRB policy. The forms (modification, renewal, unanticipated/adverse
event, study closure) are located in the Cayuse IRB System with instructions
provided on the IRB Applications, Forms, and Submission Webpage. Failure
to notify the IRB of the following requirements may result in disciplinary
action.
Ensure your CITI Human Subjects Training is kept up-to-date and
current throughout the study.
Submit a protocol modification (change) if any changes (no matter how
minor) are proposed in your study for review and approval by the IRB
before being implementing in your study.
Notify the IRB within 5 days of any unanticipated or adverse events
experienced by subjects during your research.
Submit a study closure through the Cayuse IRB submission system once
your study has ended.
The CSUSB IRB has not evaluated your proposal for scientific merit, except to
weigh the risks and benefits to the human participants in your IRB application. If
you have any questions about the IRBs decision please contact Michael
Gillespie, the IRB Compliance Officer. Mr.
Michael Gillespie can be reached by phone at (909) 537-7588, by fax at (909)
537-7028, or by email at mgillesp@csusb.edu. Please include your application
approval number IRB-FY2021- 190 in all correspondence. Any complaints you
receive regarding your research from participants or others should be directed
to Mr. Gillespie.
Best of luck with your research.
Sincerely,
Nicole Dabbs
Nicole Dabbs, Ph.D., IRB
Chair CSUSB Institutional
Review Board
ND/MG
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Invitation to participate in study
Greetings (insert donor name),
My name is Monica Alejandre and I am a doctoral student working on my
dissertation at California State University, San Bernardino. You were referred to
me by (insert name) as an individual who may be interested in participating in my
dissertation study on Latinx alumni philanthropy. The title of my study is
“Exploring Latinx Alumni Donor Motivations at Hispanic Serving Institutions”. I am
hoping that you will participate in this study as your personal views of
philanthropy and supporting your alma mater will provide a wealth of information
for my study on Latinx giving.
Hispanic Serving Institutions play an important role in the degree attainment of
Latinx students. Research has found that Hispanic Serving Institutions have a
higher six-year graduation rate of over 70% compared to the federal rate of
nearly 43% (Espinosa, Turk, & Taylor, 2017). With the average alumni giving rate
at 10% across the nation and 2.8% more specifically for HSIs, and more Latinx
students graduating with their bachelor’s degrees, it’s important for universities to
understand philanthropic motivations among their Latino alumni population.
Research is needed to understand this issue so HSI’s can strategically
implement fundraising and communication efforts in order to engage their Latinx
alumni donor population.
If you are interested in participating in this study, please click here to review and
sign the consent form. Once the form has been electronically signed, I will reach
out to schedule an interview time.
Thank you for your consideration of this request.
Sincerely,
Monica Alejandre
Doctoral Student
California State University, San Bernardino
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Informed Consent
STUDY TITLE: Exploring Latinx alumni donor motivations at Hispanic Serving
Institutions.
PURPOSE: Monica Alejandre, Doctoral candidate in educational leadership at
California State University, San Bernardino, invites you to participate in a
research study. This study’s purpose is to explore the donor motivations of Latinx
alumni at public universities with a focus on Hispanic Serving Institutions and
public, regional universities.
Expected results include understanding the donor motivations of Latinx alumni
and the giving priorities they are interested in supporting at HSIs.
DESCRIPTION: I would like to ask you to participate in an interview via Zoom.
Your participation will require approximately 60-90 minutes and the day and time
will be scheduled at your convenience. With your permission, all interviews will
be recorded.
PARTICIPATION: Your participation is entirely voluntary. You do not have to be
in this study, and you do not have to answer any questions you do not wish to
answer. You may skip or not answer any questions and can freely withdraw from
part of the interview at any time. Your participation will not impact your
relationship with your university, current or future.
CONFIDENTIAL: I will do everything to protect your confidentiality. Specifically,
your real name will never be used in any dissemination of the work (e.g. articles
and presentations). Pseudonyms will be used for participants, campus, college
and any names that are mentioned during the course of the interview. All efforts
will be used to protect your confidentiality, any data collected will be kept under
lock and key and in a password protected computer. The Zoom recordings will be
destroyed three years after the project has ended.
DURATION: The extent of your participation would include one interview and if
needed, a follow up interview. The interviews will last approximately 60-90
minutes each. Following the interview, you may be contacted via email with
follow-up or clarifying questions. Such an exchange would require no more than
15 minutes of your time. Following the interview, you will receive a transcript of
the interview, along with a scanned PDF of the signed consent form. All
participants will be granted the opportunity to review their transcript, confirm,
and/or withdraw the transcript from the study.
RISKS: I know of no foreseeable risk or discomfort to you by participating in this
research study. Your identity, your alma mater, and any mention of individuals
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during the course of the interview will remain confidential. Your participation will
not impact any relationships with your alma mater, current or future.
BENEFITS: There are no direct benefits for participation in this research.
However, results of this research may help inform higher education institutions, in
particular, Hispanic Serving Institutions, in developing and enhancing their
fundraising and alumni efforts to better engage and serve Latinx alumni.
AUDIO/VIDEO: I understand that this research will be recorded via
audio/video. Initials: ______
CONTACT: If you should have any questions regarding this study, please
contact Monica Alejandre at malejandre@csusb.edu or 951.662.2562. For
answers to questions about the research and research subject rights, or in the
event of a research related injury, please contact Dr. Sharon Brown-Welty, at
sharonb@csusb.edu or 909.537.8274. You may also contact CSU San
Bernardino’s IRB compliance officer, Michael Gillespie, at 909.537.7588 or
mgillesp@csusb.edu.
RESULTS: This study will be published as part of Monica Alejandre’s
dissertation. Likewise, it may be disseminated through various outlets including
conference presentations and publications. Findings will be published online
through ScholarWorks, an online institutional repository for California State
University, San Bernardino.
CONFIRMATION STATEMENT: I have read the above information and agree to
participate in your study.
SIGNATURE:
Signature: _____________________________________
Date: ________________
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Research Study Questions:
1. Why did you decide to participate in this research study?
2. Why did you choose to attend X university as an undergrad?
3. Were you involved in any clubs or organizations as a student? If so, which
clubs and organizations and why did you join them?
4. Did your university conduct any student giving campaigns when you were
a student? Did you donate as a student?
5. How would you describe your undergraduate student experience?
6. Did you feel a sense of belonging at Institution X when you attended as a
student?
7. How do you feel the university supported your undergraduate experience?
Did you use any university resources available to you such as Financial
Aid, Student affinity groups?
8. How do you feel the university has engaged you as an alumni?
9. What do you expect from your alma mater as an alumni of the institution?
10. How do you engage with your alma mater as an alumni?
11. What events or programs would you like to see your alma mater host?
12. How do you perceive your short and long term philanthropic or charitable
giving interests at your alma mater? What would change those interests?
13. Why did you choose to make a gift to your alma mater?
14. What motivates you to give?
15. What areas of the university are you interested in supporting and why?
16. Would you consider leaving the university in your estate? What causes
would you support with your estate?
17. What factors influenced you to make your first gift to your alma mater?
Your most recent gift?
18. Please tell me about the largest gift you made to Institution X? What
prompted you to make that gift? What did the gift support?
19. Where did you first learn the concept of philanthropy?
20. Do you philanthropically support other non-profit organizations?
21. Are there any other comments or reflections you would like to share about
your student and/or alumni experiences, your personal giving to the
University or Latinx philanthropy broadly?
Post Interview Demographic Questions
22. What year did you graduate from Institution X?
23. How many years after you graduated did you make your first gift?
24. Do you remember your first contact or engagement with institution X after
you graduated? Please tell me about it.
25. Would you mind sharing what generation of Latino are you?
26. Current Employment Status/Occupation
27. Current City/Town
28. Hometown
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29. Nationality
30. Ethnicity
31. Gender
32. Highest level of educational attainment by parents/guardians
33. Religious/Faith tradition
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